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Task Force Report - Summary 

The Achievement Gap in the Kirkwood School District is very real.  Overall student achievement scores 
for the district consistently rank at or near the top among districts in St. Louis County and the State of 
Missouri.  Far too many students of color, however – and specifically students who are African American 
– continue to perform below proficiency expectations on standardized achievement tests.  There is little 
doubt that our testing system is flawed, even biased, but we cannot use this as an excuse for not 
meeting the needs of our students of color.  We must hold ourselves accountable for the success of all 
students. 

Superintendent Dr. Tom Williams, directed by the Board of Education, convened a Task Force in Spring 
2015 to study and eliminate the achievement gap among white and African American students in the 
Kirkwood School District.  The Task Force was diverse in its membership, co-chaired by Darnel Frost and 
Bryan Painter, and was comprised of roughly sixty representatives from our schools and the 
community.  The committee met nine times over twelve months, sharing ideas, exploring data, and 
engaging in challenging, often emotional conversations about race, opportunity, and a history of false 
optimism and hurt feelings.   

Two previous district committees have met and presented plans to address African American 
achievement in last twenty-five years – first in 1990 and again in 2003.  Many current teachers, parents, 
and community members were well aware of these reports – and the relatively little meaningful change 
that came from them.  Some were heavily involved in the 1990 and/or 2003 planning and subsequent 
work and understandably had to be convinced that this Task Force was worth their time and 
energy.  Our current membership could not ignore Kirkwood’s lack of significant progress in addressing 
achievement gaps, nor the frustration evident among many in our community.  It quickly became 
apparent that anything we recommend going forward, as a Task Force, will at best be viewed with 
cautionary, measured optimism and will require “quick wins” and immediate results.  We must have an 
answer for “What will make this time any different?” 

Kirkwood has recently put considerable energy and time into understanding educational equity over last 
5-8 years, driven by a district-wide UNITE committee and supported by pockets of work in some schools 
and departments.  Annual staff development days have been committed to training and conversations 
about bias, privilege, and race – all very important in our efforts to develop cultural understandings, 
embrace diversity, and close gaps in achievement.  Some schools and departments have dug deeper 
into inequities and built a culture where courageous conversations about race are the norm.  There has 
not, however, been commitment in every building and across the district to continue this work for all 
staff beyond district staff development days.  Isolated changes have led to isolated improvements, and 
achievement gaps remain despite the district’s focus on educational equity. In some areas, those gaps 
have actually grown.  
 
Many people have come and gone in our district over the last twenty-five years. From the classroom to 
the Board Room, caring educators have acted with good intentions to meet the needs of all students in 
Kirkwood. Yet the facts remain that two official plans spanning twenty-five years have led to relatively 
minor improvements with little meaningful change to improve black achievement. Additional efforts 
around educational equity have not yet closed gaps in achievement. Looking back at these plans and 
subsequent endeavors, we can make an argument for what has not worked - and perhaps what is 
needed to make our 2015-16 actions more successful.  
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• Based on conversations with many who were active in 1990/2003 planning, previous 
plans may not have always benefitted from a deep commitment to change at high levels 
within the district. In addition, there was not a widespread belief, top-down and bottom-
up, that institutional bias or racism impacts how we educate children of color and thus 
their achievement. Conviction at the top often brings with it positional influence and, 
when necessary, resources to support change.  The Board of Education and 
Superintendent drove our current Task Force, while a Task Force co-chair currently 
serves as President of the Board.  Even with current finances impacting our efforts, top-
down support for meaningful change has likely never been stronger in our district.  

• More recent efforts to educate staff about educational equity, bias, and privilege have 
yet to yield adequate results, perhaps because the work has not been consistent – 
across time and locations. While some in the district have been regularly immersed in 
efforts to address inequities and close opportunity gaps, many have had no obligation 
to participate in these efforts on a regular basis. Isolated efforts have yielded isolated 
pockets of growth, with notable improvement in some schools and departments. The 
need remains for systemic, required work across all schools and around the district and 
community. Our current plan will require a shared commitment from everyone if we are 
to see systemic change and academic growth of which we can all be proud. 

While the Task Force was convened specifically to address gaps in achievement, a number of additional 
variables must be addressed if we are to truly meet the needs of all students in Kirkwood.  African 
American students are suspended from Kirkwood schools at a rate and pace that far outdistance their 
white counterparts.  A disproportionate number of African American students are identified for tiered 
supports and/or special education services, while very few black children qualify for gifted services in our 
district.  Addressing these and other inequities will require training for educators and cooperative 
partnerships with families.  Relationships must be strengthened through aggressive outreach and sincere 
commitments between home and school, but none of this will matter if district policies, practices, and 
curriculum favor some students at the expense of others.  The 2015-16 Task Force plan calls for audits of 
how we do business, what we teach students, and the environments in which we work and learn.   

It is difficult to study achievement discrepancies along racial lines without exploring the impact of 
affluence and poverty on student learning.  The Task Force recognizes the widening opportunity gap 
and potential achievement gap that exists between students of higher and lower income families.  A 
recently published article in Education Week (5/11/2016) supported this relationship, highlighting 
significant gaps in affluent communities and including the Kirkwood School District among the examples.  
We firmly believe, however, that African American achievement gaps cannot be explained away by 
focusing solely on issues of wealth or poverty.  If we are to achieve meaningful change, we must attend 
to courageous conversations about race. 

There was much discussion on the Task Force about the Achievement Gap itself – even whether or not 
we should use this label in reference to our students.  Our district, and even our educational system, has 
systematically failed many students of color.  While achievement scores of white students are higher as a 
group, our goal is not for our African American students to meet those scores and thus close that gap. 
Our goal is to work with intention and close the gap between where our students are currently scoring 
and where we believe they can and should score – at high levels on any measure we may use.  To do so, 
we must work together to close opportunity gaps and take shared responsibility in the academic, social-
emotional, and physical needs of each of our students.  Commitment, collaboration, and love must 
prevail. 
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The Task Force worked in varied lens groups, generating sixty-five initial action steps to eliminate our 
achievement gap.  Action steps fell into seven general themes or objectives, listed below.   
 

1. We will learn from others. 
2. We will ensure that our systems, practices, and policies are equitable. 
3. We will engage our community to build shared ownership and responsibility for the 

success of all. 
4. We will exhibit shared leadership that is courageous, collaborative, and transformative. 
5. We will ensure that all staff members can successfully meet the varied needs of diverse 

learners. 
6. We will teach into an inclusive curriculum that represents and respects diverse cultures 

and promotes rigorous and relevant instruction for all. 
7. We will ensure that all learning environments are inclusive and reflect a commitment to 

the success of all students. 
 
Initial work by the Task Force has been shared through 
multiple public conversations and engagement 
opportunities, both with community members and 
teacher/principal groups, and feedback has been woven 
into plans and the report itself.  Additional details are 
presented in the full report, along with related data, 
contextual information, possible resources, and 
information about our Task Force process and 
membership.  Given the need for “quick wins” and immediate results, the report also includes a list of 
recommended actions for Year One of the plan (2016-2017). It is our expectation that the Task Force 
plan be reviewed annually, growing and changing over time as we learn from others and seek feedback 
within the community. 
  

It quickly became apparent that anything 
we recommend going forward, as a Task 

Force, will at best be viewed with 
cautionary, measured optimism and will 

require “quick wins” and immediate 
results.  We must have an answer for 

“What will make this time any different?” 
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The Context of Our Work 

 
There is much to be proud of in the Kirkwood School District and the achievement of our students is 
worth celebrating.  Student scores on the Missouri Assessment Program (MAP) tests and End of Course 
(EOC) exams have increased significantly over the last ten years, in most schools and as a district.  
Standardized tests are but one measure used to gauge success – others will be mentioned later in the 
report – but our MAP and EOC scores are the primary methods by which we are held accountable to the 
state, to our community, and in the public eye. When analyzing these measures as a whole, our success 
is notable.   
 
Among the 23 districts in St. 
Louis County, Kirkwood ranked 
first in 2015 for combined MAP 
scores (grades 3-8) in 
English/language arts, with 83% 
of all students meeting or 
exceeding proficiency standards.  
District rankings in math (4th) 
and science (2nd - not shown) 
were also notable, placing us 
fourth and second respectively.  
We can and must continue to 
improve, but roughly three-
fourths of all students in grades 
3-8 met or exceeded 
expectations last year. 
  
Student performance on high 
school EOC exams has similarly 
been very strong, as noted in the 
graph on the following page that 
highlights 2015 results.  High 
school students in Kirkwood 
have consistently performed 
above or well above Missouri 
averages, with Kirkwood High 
School regularly cited as a top 
high school in the county and 
state.  Well over three-fourths of 
our students met or exceeded 
proficiency standards in 2015, 
with the lone exception of 
Government.  Government EOC exams for 2016 have already been taken, with 76% of students scoring 
at the proficient or advanced level. 
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African American Achievement on 2015 MAP Tests in ELA/Math. 
How would we respond if these were scores of our white students? 

Dig deeper into these scores, 
however, and it is apparent that 
far too many of our African 
American students are not 
meeting those same proficiency 
standards.  Charts over the next 
several pages highlight the gaps 
on the 2015 MAP and EOC 
exams and unfortunately show a 
pattern of little positive change 
over the last several years.  Our 
African American student scores 
are not growing, in most cases, 
as rapidly or as significantly as 
white students.  In same cases, 
our trend line is actually going in 
the wrong direction. 
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2015 MAP/EOC Gap Analysis for ELA (above) & Math (below) 
Blue reflects gap between African American & white students – percent scoring proficient/advanced 
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Six-Year Trend for Grade 3 
MAP Achievement (2010-
2015): Percent of African 
American Students Scoring 
Proficient or Advanced 

 

 

 

 

 

 

Six-Year Trend for Grade 5 
MAP Achievement (2010-
2015): Percent of African 
American Students Scoring 
Proficient or Advanced 

 

 

 

 

 

 

Six-Year Trend for Grade 8 
MAP Achievement (2010-
2015): Percent of African 
American Students Scoring 
Proficient or Advanced 
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Six-Year Trend for 
Achievement on EOC 
Exams (2010-2015): 
Percent of African 
American Students 
Scoring Proficient or 
Advanced 

 

 

 

African American scores on MAP and EOC tests have consistently been significantly lower than their 
white counterparts. Grade by grade, across every discipline, our students of color score at a much 
different level than their white counterparts.  There are exceptions, of course, and the reasons are varied, 
but the achievement of our African American students as a whole is disappointing, if not disturbing.  As a 
district – and perhaps as an educational system, we are failing an entire population of learners. 

 

The achievement gap is sadly not new – in our district or in schools across our nation.  Work to address 
African American achievement has been underway for many years in Kirkwood.  Groups have been 
convened at least twice over the last thirty years to better understand achievement disparities and 
identify strategies for improvement.  Formal plans to address black achievement in Kirkwood were 
written in 1990 and 2003, yet the need for a renewed focus in our district was abundantly clear in 2015.  
While our world outside of school has changed a great deal since 1990, there are glaring similarities to 
some of the issues we still face inside our classrooms.   

25 Years Later: Revisiting the 1990 Report 

The Black Achievement Committee presented concerns and recommendations in 1990 that provide 
interesting context and perspective in our work today.  While there has been progress made in the last 
twenty-five years, and it would be negligent to not recognize the similarities between 1990 and 2015, 
when our current Task Force was convened.   

• While overall achievement has risen, and African American achievement has improved in many 
schools, significant disparities remain between the standardized test scores (MAP & EOC) of black 
and white students.  Recent gaps between black and white averages have ranged from 20-65%, 
depending the grade level, content area, and year.   
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• Problem solving and 
interventions have improved 
dramatically in our schools, with 
data-guided decision making 
and multi-tiered systems of 
support deeply ingrained in our 
culture.  Changes in the last ten 
years have had a direct impact 
on student success, yet there are 
still disproportionate 
percentages of African American 
students being “pulled out” for 
interventions and/or receiving 
special education services. 

 
• The district has lost much of its 

racial diversity in the last twenty 
years, in part due to changes in 
the Voluntary Transfer Choice 
Corporation and within the 
Kirkwood community.  Roughly 13% of our current students are African-American – including those 
who reside in the Riverview Gardens School District and attend via the school transfer program.  Five 
of our eight K-12 schools have an African American population of less than 10%, and the district 
could soon lose additional African American students if Riverview Gardens School District regains 
accreditation.  It should be noted that most schools have seen an increase in the percentage of 
students identified as multiracial in the last five years. 

 

African American & Multiracial Student Population 

 African American Multiracial AA or Multiracial 
2011-12 2015-16 2011-12 2015-16 2011-12 2015-16 

KECC 5.1% 7.6% 4.6% 5.7% 9.6% 13.3% 
Keysor* 8.0% 6.3% 5.6% 6.9% 13.7% 13.2% 
North Glendale 10.6% 9.9% 2.9% 4.3% 13.5% 14.2% 
Robinson* 16.9% 19.1% 6.8% 7.1% 23.7% 26.3% 
Tillman* 11.1% 9.8% 2.3% 7.4% 13.4% 17.2% 
Westchester* 10.5% 5.8% 3.5% 5.6% 14.0% 11.3% 
Nipher Middle 16.5% 14.3% 3.1% 3.8% 19.7% 18.1% 
North Kirkwood Middle* 17.2% 14.8% 3.5% 4.4% 20.7% 19.2% 
Kirkwood High School* 18.9% 17.1% 2.7% 3.9% 21.6% 21.0% 

District Total 14.7% 13.0% 3.5% 5.1% 18.2% 18.1% 
* Six schools gained African American students from Riverview Gardens & Normandy in 2013-2014. 

 
• Roughly 7% of our current teaching staff is black, even after we’ve hired fourteen African American 

teachers (and one administrator) in the last three years.  Five teachers of color are retiring or leaving 
the district this year, a significant loss that will take intentional efforts to overcome.  

 
• Three additional points of concern in 1990 – instruction around black history, parent engagement, 

and equitable early childhood opportunities, are also mentioned in our current recommendations.  
Frustrations centered on race have continued to play a significant role in community efforts, with 
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specific work spearheaded by Kirkwood Neighbors United and the Meacham Park Neighborhood 
Improvement Association, among others. 

 
 
While there are obvious similarities between the concerns of 1990 and those of today, it is worth noting 
that some recommendations presented twenty-five years ago did take place and have become part of 
how we do business in Kirkwood.   
 
• Afterschool and summer learning 

opportunities have been expanded 
at all levels over the last 15 years, 
with programs now in place targeting 
early intervention in elementary 
schools 

 
• While racial disparities remain and 

work remains to be done, discipline 
policies have been reviewed 
regularly and school-based efforts 
(i.e. PBIS, Olweus, restorative justice) 
have had a positive impact in 
students and school culture 

 
• District-wide UNITE efforts around 

educational equity have supported 
building-based work and led to 
mandatory training for all staff 
around bias and privilege 

 
• Students in the early childhood class 

at Robinson Elementary have shown 
significant growth, with three-year 
data suggesting the program is 
closing gaps that may exist when 
students arrive in the program   

 
• Many administrators have participated in intentional training around racism and social justice 

advocacy, although this work was not mandatory and not all participated.  Early momentum was lost 
for several years when top-down support was not consistently in place. 

 
It is also worth noting, however, that several recommendations identified in 1990 can still be found in the 
current report.  The need to diversify our staff and provide black role models for all students is still very 
real.  Early childhood opportunities are again a priority for the 2015-2016 Task Force, as is a 
commitment to a district level position/role focused on diversity and achievement.  The current report 
also recommends an African American history course, to be taught at the middle or high school, plus 
intentional changes to all curricular areas to foster diverse and inclusive perspectives.  Despite ongoing 
efforts to keep all students in school, an alarming number of African American students are suspended 
for behavioral reasons every year.  Systemic changes are necessary to make a deep and long-lasting 
impact on our practices and our culture.  
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12 Years Later: Revisiting the 2003 Plan 

The 2003 Closing the Gap Plan was developed as part of the 2002 Strategic Plan and was submitted to 
the Missouri Department of Elementary and Secondary Education in lieu of a scheduled MSIP review.  
Objectives centered on student achievement and the plan included Essential Questions and Essential 
Commitments over recommendations for systemic change.   

The 2003 Essential Commitments laid out 
plans for supporting students, staff, and 
parents.  While the ideas within each 
commitment ring true today, our 
understandings about interventions, 
instructional strategies, and family 
engagement are much more developed and 
complex than they were thirteen years ago.   

No Child Left Behind, enacted in 2001 as 
part of the reauthorization of the Elementary 
and Secondary Education Act, was starting to 
impact decisions in schools by 2003.  With 
NCLB came the idea of subgroups, 
Adequate Yearly Progress (AYP), and the 
threat of sanctions if schools did not ensure 
sufficient achievement for all segments of 
their student population.  While NCLB had 
many negative and unintentional effects, it 
made it impossible to ignore achievement 
gaps that occurred within a school or district 
that was otherwise viewed as “successful.”  
What was measured became even more 
important, and significant time, money, and 
resources eventually were put into 
supporting all students who struggled with 
academics and/or social-emotional 
behaviors.  Problem solving and our 
response structures have shifted in the 
district over the last ten years, initially in early 
childhood and elementary schools and more 
recently at the secondary level.    

The historical significance of our past reports 
cannot be ignored, nor can the contextual 
similarities across the last twenty-five years.  Given our recent history, one cannot help but wonder what 
makes our current plan any different – or why we might expect different results than we’ve had in the 
past.  Those questions have been squarely on the mind of many in our community – even those on our 
task force.  Several people who’ve been integral to the work in 2015-16 have been giving their time and 
energy to eliminating Kirkwood’s gap for twenty-five years or more.  Some had to be convinced to 
participate at all, understandably disheartened by results of the past.
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Task Force Membership, Meetings, & Processes 

 
We are indebted to the thoughtful and talented people who served on the Task Force and/or 
participated in the development of our plan.  Roughly sixty individuals initially served on the Task Force; 
60% of those serving were parents, students, or community members and the remaining members were 
district teachers or administrators.  The initial membership included thirty people who are African 
American and thirty who are white.  While attendance numbers varied over the nine meetings, the 
commitment and resolve of those at the meetings did not waver.   
 
Initial meetings took place at Keysor 
Elementary School, with later meetings held at 
the KSD Administrative Service Center.  The 
first seven meetings, noted to the right, were 
prescheduled for conversations, brainstorming, 
and plan development.  While meetings were 
slated for 90 minutes, most went longer than 
that as participants were into conversations and 
did not want to leave.  Several groups met off-
site at various times to complete tasks. 

Initial TF Meetings 
April 13, 2015 
May 11, 2015 
June 8, 2015 
July 27, 2015 
August 31, 2015 
September 14, 2015 
October 5, 2015 

Community Forums 
January 25, 2016 
February 3, 2016 
February 11, 2016 
 
Follow-Up TF Meetings 
February 29, 2016 
April 7, 2016 

 

  

KSD Task Force Members (2015-2016) 
 

 Dr. Shonda Ambers-Phillips Dr. Mike Havener Ms. Christy Newsham 
 Ms. Julie Backer Ms. Jessica Hawkins Mr. Santee Nixon 
 Dr. Carol Basile Mr. Matt Hayman Dr. Bryan Painter 
 Ms. Angie Bernardi Mr. Bret Heinrich Ms. Harriet Patton 
 Ms. Shenika Bishop Ms. Amy Hunter Ms. Janna Pearman Jacobs 
 Mr. Jeff Blair Mr. Justin Gray Ms. Barb Pener 
 Ms. Naomi Blair Pastor Renee Johnson Ms. Julie Rice 
 Ms. Pam Blair Mr. Carl Jones Dr. Mandy Rose 
 Ms. Sarah Blair Ms. Marie Kelly Ms. Jennifer Sisul 
 Ms. Florence Borman Dr. Kristy Kindwall Mr. Jeffrey St. Omer 
 Ms. Antona Brent Smith Mr. Steve Korris Ms. Maria Stobbe 
 Dr. Meredith Byers Ms. Stefanie Limpert Mr. Nelson Taylor 
 Ms. Ginger Cayce Ms. April Maldonado Mr. Ray Taylor 
 Ms. Penny Chastain Dr. Masa Massenburg Mr. Ron Taylor 
 Mr. Adam Crnko Ms. Roberta McWoods Dr. Jeanette Tendai 
 Mr. Tim Cochran Mr. Alvin Miller Mr. Wallace Ward 
 Ms. Jennifer Erby Mr. EJ Miller Mr. Hardy Washington 
 Mr. Darnel Frost Ms. Romona Miller Dr. Shirleas Washington 
 Ms. Karen Hall Mr. Randy Moore Ms. Jenny Willenborg 
 Ms. Kathy Harris 

 

Mr. Larry Morgan 
 

Dr. Tom Williams 
 

 
Initial meetings with the Task Force encouraged dialogue, honest communication, and the open 
generation of ideas.  Ideas were generated on large sheets of paper using a rotation protocol.  Task 
Force members were then asked to review and prioritize ideas by “spending” colored dots.  We 
centered early conversations on three topics: 
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1. Our Task Force will have been successful if… 
2. Questions and data needs 
3. Rapid brainstorming – ideas to get us moving 

 
Results of our initial work can be found in the Appendix (Pages 30-41).  Ideas collected may be useful 
going forward. 
 
The group struggled early on to define our purpose and set measureable goals for improvement.  While 
“eliminating the achievement gap” was our charge, most felt there were additional challenges that 
needed to be addressed, including but not limited to: 

• Increasing diversity among staff in all buildings (teachers and administrators) 
• Ensuring adequate representation of African American students in gifted programs and 

AP/Honors courses 
• Addressing disproportionate numbers of African American students who are identified for 

special education services or pulled out of classrooms for other reasons 
• Addressing disproportionate numbers of African American students who are suspended due 

to disciplinary reasons (in or out of school) 
• Identifying multiple measures of academic achievement, beyond MAP/EOC scores, that may 

more accurately assess student learning (without the bias of standardized tests). 
 
Documentation of our initial attempts to establish goals can be found in the Appendix (Pages 43-44). 
Rather than getting hung up on these issues, we ultimately decided to adhere to our charge and use 
MAP/EOC scores as our primarily measurement – knowing that others will ultimately use these 
assessments to hold us accountable.  The issues above remain important to us, however, and are 
wrapped into action steps toward addressing gaps. 
 
Once we settled on our goal – raising African 
American achievement in all areas without 
lowering the bar for others, the Task Force used 
a systemic planning process to identify 
objectives and actions steps.  Lens groups were 
identified to examine the goal from many 
angles, generating possible action steps by 
looking at the goal only through their lens of 
focus.  All members participated in one of seven 
lens groups, noted to the right. 

Systemic Planning - Lens Groups 
1. Community Engagement 
2. Curriculum & Instruction 
3. Leadership 
4. Professional Development 
5. Resources 
6. Staffing/Personnel 
7. Systems, Structures, & Policies 

 
Members met in lens groups at two official meetings, with some choosing to meet additionally off-site.  All 
ideas generated by the seven groups were then compiled and examined for themes, overlaps, and omissions.  
The resulting first draft of ideas can be found in the Appendix (Pages 45-50). 
 
Group members had additional opportunities to review and refine drafts, first at the final scheduled meeting in 
October and again during follow-up/feedback meetings in the spring.  Three community engagement forums 
were held in early 2016 to engage members of the community in our work and seek feedback about the plan.  
One forum was held as part of the regularly scheduled monthly meeting of the Meacham Park Neighborhood 
Improvement Association.  The other two forums, held at the Kirkwood Community Center and the KSD 
Administrative Service Center, were publicized via email, social media, and the Webster-Kirkwood Times.  All 
forums were well attended and signaled the need for additional, regularly scheduled meetings within the 
community.  Feedback from these meetings can found in the Appendix (Pages 51-52).   
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Emerging Themes 

 
Several themes have emerged throughout the work of our Task Force and subsequent meetings to engage the 
community, our teachers, and our principals. 
 
Addressing gaps in achievement first requires a focus on opportunity gaps.  As mentioned in the 
summary, there was considerable conversation among Task Force members about the term, “Achievement 
Gap” and what it may indirectly imply about our students.  Our goal is to work with intention and close the gap 
between where our students of color are currently scoring and where we believe they can and should score – at 
high levels on any measure we may use.  To some, “Achievement Gap” inherently implies that our students are 
the cause of a problem, rather than a victim of circumstances – in school and society - that have systemically 
failed them in large numbers.  The Task Force prefers the term, “Opportunity Gaps” as a focus for our work, 
believing that closing these gaps, through shared responsibility and ownership, will lead to greater 
achievement for all students. 
 
For our work to be successful, “quick wins” are a must.  Given the history of black achievement in our 
district – and the need for a third plan in 25 years to address gaps in achievement – it is imperative that our 
current plan leads to noticeable, immediate action and results.  Many in our community, including some staff 
members, are skeptical that any significant change will result from our work.  Skepticism among African 
Americans is understandably high, especially for those who’ve been working for change across several decades 
and feel the system has failed far too many students of color.   
 
The socio-economic status of students has a significant impact on student learning – but we cannot 
address racial disparities without having purposeful conversations about race. The Task Force recognizes 
the widening opportunity gap that exists between students of higher and lower income families and the impact 
finances have on student achievement.  Numerous studies support this relationship; a recent Education Week 
article (5/11/16) on achievement gaps in affluent communities even included the Kirkwood School District 
among their examples.  We firmly believe, however, that African American achievement gaps cannot be 
explained away by focusing solely on issues of wealth or poverty.  If we are to achieve meaningful change, we 
must attend to courageous conversations around race, privilege, and equity for all. 
 
Aggressive outreach will be critical if we are to succeed.  There are many in our community who possess 
great talents, wisdom, and a passion for a better tomorrow.  Many of these people will likely offer their support 
if they understand there is a need and a sincere interest in their services.  Far too many people, however – 
especially African Americans within our community – have been marginalized over the years by experiences or 
rhetoric and feel disconnected from our district and the work of our schools.  We cannot truly achieve 
meaningful change without actively listening to and learning from others.  If we are to develop a sense of 
shared ownership in what could be, we cannot wait for others to come to us.  We must actively and 
aggressively reach out to them. 
 
There must be a sense of urgency to our work. Meaningful change takes time, and often resources, and the 
Task Force recognizes the significant task at hand.  Developing a plan is much easier than implementing the 
plan, but we cannot afford to ignore systematic issues that are plaguing many students of our district.  We must 
approach our work with a sense of urgency, realizing the costs of not doing the work are simply too important 
to ignore.  Our students deserve only our best, each and every day. 
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Measuring Our Work 

As previously mentioned, there was much talk among Task Force members about goals of our work and how 
we ultimately would measure the success of our plan.  Given our initial charge of “eliminating the achievement 
gap,” we ultimately landed on the following, somewhat generic goal: 

We will ensure that African American students in the Kirkwood School District achieve at high levels, 
commensurate with their peers, in all academic areas and without lowering the bar for others.  

Inherent in this goal statement is 
a believe that (1) our African 
American students can achieve at 
high levels, and (2) we do not 
want to close gaps at the expense 
of students already achieving at 
high levels.  Districts with the 
largest achievement gaps – 
between any subgroups – often 
have one or more subgroups 
achieving at very high levels.  Our 
belief is that all students should 
continue to grow and be 
successful, with equitable access 
to the resources needed for their 
continued achievement.  Our 
focus should be on raising African 
American achievement, not 
simply in closing or eliminating 
gaps between subgroups.   

Our generic goal statement requires further definition of “high levels” of achievement, which we are 
operationalizing through incremental steps, shown above and in the table below.  Additional graphs found the 
Appendix (Pages 52-56) highlight goals in each discipline. 

KSD African American Achievement – Historical MAP/EOC Data and Incremental Goals for Improvement 
 2012 2013 2014 2015 2016* 2017 2018 2019 2020 2021 2022 
ELA 40% 42% 35% 47% 47% 52% 58% 64% 70% 79% 90% 
Math 40% 39% 30% 32% 32% 39% 46% 54% 62% 72% 85% 
Science 34% 41% 25% 34% 34% 39% 46% 53% 61% 69% 80% 
Social Studies 38% 27% 36% 23% 23% 30% 38% 47% 56% 65% 75% 

* 2016 assessment results not yet known, shown here as carried over from 2015 data 

Targeted end-results, shown here in the 2022 column, roughly reflect the percent of all students in our district 
who met or exceeded proficiency standards on 2015 MAP and EOC assessments.  Incremental steps were 
established to (1) create a six-year trend line toward ultimate goals for each content area, and (2) provide 
individual schools – and the district as a whole – a realistic measuring stick by which to hold us accountable for 
year-to-year improvement.   
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While the Task Force was convened specifically to address gaps in achievement, we believe a number of 
additional variables must be addressed if we are to truly meet the needs of all students in Kirkwood.  Most 
notably, African American students are suspended from Kirkwood schools at a rate and pace far outdistancing 
their white counterparts.  
 

Recent Student Discipline Data of Note 
  

 % of Total Population OSS Incidents OSS Days Missed 
Student Groups 2013-14 2014-15 2015-16 2013-14 2014-15 2015-16 2013-14 2014-15 2015-16 
African American  15.2% 14.2% 13.0% 269 160 129 1032 589 469 
White  75.6% 76.3% 76.9% 78 89 68 278 324 208 
Total*  377 280 211 1407 1011 735 
* Totals include all subgroups, not just black and white students 
 
• During the 2013-2014 school year, there were 377 

behavior incidents that resulted in out of school 
suspension (OSS) for students.  269 of the 377 incidents 
were attributed to African American students (71%), while 
only 15.2% of students in Kirkwood were African American 
that year.  African American students missed 1032 days of 
school as a result of out of school suspensions.  As a point 
of contrast, 75.6% of all students (preK-12) were white in 
2013-2014.  White students missed 278 days for out of 
school suspension, covering 78 incidents.  

• During the 2014-2015 school year, there were 280 behavior incidents that resulted in out of school 
suspension (OSS) for students.  160 of the 280 incidents were attributed to African American students 
(57%), while only 14.2% of students in Kirkwood were African American that year.  African American 
students missed 589 days of school as a result of out of school suspensions. As a point of contrast, 76.3% 
of all students (preK-12) were white in 2014-2015.  White students missed 324 days for out of school 
suspension, covering 89 incidents. 

• During the 2015-2016 school year, there have been 211 behavior incidents that resulted in out of school 
suspension (OSS) for students (as of April 1, 2016). 129 of the 211 incidents were attributed to African 
American students (61%), while only 13% of students in Kirkwood are African American this year.  African 
American students have thus far missed 469 days of school as a result of out of school suspensions. As a 
point of contrast, 76.9% of all students (preK-12) are white in 2015-2016.  White students have thus far 
missed 208 days for out of school suspension, covering 68 incidents. 

• Of the 26 students who’ve had discipline hearings thus far in 2015-2016, 21 of the students have been for 
African-American students.  All hearings have been for students in middle or high school. 

• During the 2014-15 school year – our last full year of data – there was one out-of-school suspension was for 
every 51 white students in the Kirkwood School District.  Conversely, there was one out-of-school 
suspension for every five African American students in our district.  If given suspensions at a rate equal to 
their enrollment, black students would have had 43 OSS incidents.  Instead, they received 160.  We cannot 
raise African American achievement levels in our district if we do not address disparities in discipline data 
and thus the number of days our students are missing school due to suspensions.  If they are not in school, 
they cannot learn. 

 
Our goal, at each school and as a district, should be to have OSS incident rates for African American 

students equal to or below percentages of enrollment, by the end of the 2018-2019 school year. 
 
 

During the 2014-2015 school year, there 
was one suspension for every 51 white 

students in the Kirkwood School District.  
During that same year, there was one 

suspension for every five African 
American students in our district.	  
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Gifted & Special Education Disparities 
 
A disproportionate number of African American students are identified for tiered supports and/or special 
education services, while very few black children qualify for gifted services in our district.   
• As of the 2015-2016 official enrollment date, 792 of 5688 K-12 students in the Kirkwood School District 

were identified as gifted (13.92%).  District-wide, 688 of 4354 white students were identified as gifted 
(15.8%), while only 53 of 758 African American students were identified (7.6%). Gifted educators in the 
district have recently taken steps to revamp identification processes to ensure equitable identification of 
African American students.   

• Similar disparities exist with students identified for special education services.  As of the 2015-2016 official 
enrollment date, 788 of 5688 K-12 students in the Kirkwood School District have Individualized Education 
Plans (IEPs) and require special education services (13.85%).  District-wide, 528 of 4354 white students have 
IEPs (12.1%) while 159 of 758 African American students have been identified for special education services 
(21.0%).   

 
These racial gaps in identification and subsequent services are unfortunately consistent with national trends, 
yet we can and must do better in supporting students on both ends of the spectrum.    
 

Our goal, at each school and as a district, should be for special education and gifted rates 
among African American students to be equal to or greater than district averages by the end 

of the 2021-2022 school year. 
 

Addressing these and other inequities will require training for educators and cooperative partnerships with 
families.  Relationships must be strengthened through aggressive outreach and sincere commitments between 
home and school, but none of this will matter if district policies, practices, and curriculum favor some students 
at the expense of others.  The 2015-16 Task Force plan calls for audits of how we do business, what we teach 
students, and the environments in which we work and learn.   
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Objective 1: We will learn from others. 

 
While “achievement gaps” are not isolated to Kirkwood, there are districts, communities, and organizations 
that are consistently more successful in ensuring the success of all students.  It is imperative that we extend our 
reach beyond our school walls, listen to those in our community, and learn from those across the region.  The 
work of the Task Force must continue into future years as we study others and explore how successful practices 
may improve our work in Kirkwood.  Our initial recommendations are listed below. 
 
1. We will engage in regular conversations about 

race at each school and across learning 
settings, fostering a culture that values honest 
sharing and collaboration and embraces 
opportunities for growth.  Isolated work is not 
enough – among teachers, departments, or 
even schools.  Courageous conversations and 
innovative practices must be normal practice 
in all buildings and across our system if our 
culture is to change and true progress will be 
seen. Diverse voices must be at the table 
when decisions are being made to impact 
students of our district. 

 
2. We will engage in aggressive outreach to 

learn from those within our community, 
starting with interviews of students, parents, 
teachers, alumni and members of our 
community.  This work should begin with but 
not be limited to people of color, as we seek 
to understand and learn from their 
experiences in Kirkwood and/or other districts 
or organizations. 

 
3. We will identify and learn from teachers, 

schools, and organizations, regionally and 
beyond, that are achieving at high levels 
and/or doing innovative things in support of 
African-American achievement. Quality ideas 
can be found locally – even within our district 
– but we cannot be limited by silo thinking or 
outreach grounded in 20th Century ideas. 
Digital resources afford real-time opportunities 
to connect with and learn from people 
anywhere in the world.   

4. We will engage teachers, administrators, 
parents, and students in collaborative, on-site 
observations and conversations around 
effective practices, when possible paired with 
those seeing success in other settings.  
Outreach should encompass those in public, 
charter, and private school settings and 
innovative professionals outside the field of 
education. 

 
5. We will study leadership practices, 

expectations, and communication in successful 
schools and districts.  Principals and district 
administrators will visit schools and 
organizations beyond our district and have 
regular contact with successful leaders outside 
of education. 

 
6. We will identify partnerships with universities, 

businesses, and other schools/organizations 
that may be mutually beneficial and further 
African-American opportunities and 
achievement. 

 
7. We will study and discuss readings and 

research about best practices, including 
reports and recommendations from other 
organizations, to further identify gaps in our 
work and opportunities for growth. 

 
8. We will utilize digital media to connect with 

and learn from others, both locally and 
beyond our region. 
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Objective 2: We will ensure that our systems, practices, and policies are equitable. 

 
In order to truly meet the needs of all students, we must examine the system to ensure that “how we do 
business,” reflects a genuine commitment to the success of all.  From policy to practice, we must be intentional 
in our efforts to improve upon structures and decisions that may be inequitable and, where necessary, rid the 
system of institutional racism.  Initial recommendations are listed below. 
 
1. We will conduct an independent audit of all 

policies and procedures, at the district and 
building level, to determine who may benefit 
from current practices and to whom they may 
be harmful, even unintentionally.  Audit results 
and subsequent recommendations will be 
shared with the community.  District and 
building leadership will implement necessary 
changes. 

 
2. We will expand early learning opportunities 

(i.e. expanded preschool, early childhood 
programming, kindergarten jumpstart, family 
workshops) to intentionally foster equitable 
readiness of all students.  The Task Force 
strongly believes in the importance of 
equitable early learning opportunities for all 
children.  Resources put into early childhood – 
including early identification and intervention, 
when necessary – will benefit students and be 
cost-effective for the district over time.  

 
3. We will utilize data teams and protocols in 

each school setting that reflect diverse 
populations and cultural competencies.  
School-based decisions will be child-centered 
and emphasize intentional, proactive supports 
for the learner, regardless of need.  
Independent analysis of meetings and 
decisions will be conducted periodically 
beyond the building level.  

 
4. We will ensure high quality tiered services are 

in place at each school, partnering with special 
education, to guarantee early recognition and 
ongoing support of students’ academic and/or 
behavioral needs.  Special education and 
gifted staff will be included in all mandatory 
trainings around bias, privilege, and cultural 
competencies.  Assessment and instructional 
materials utilized in tiered supports will be 

screened for bias. Identification protocols will 
be monitored to ensure representation of 
African-American students is equitably 
proportionate. 

 
5. We will promote further use of wraparound 

services, as appropriate, to better meet the 
needs of students and families who may 
require additional supports.  Guidance 
counselors, educational support counselors, 
and school nurses will be integral to our 
efforts, ensuring that all students have basic 
needs met and can give appropriate attention 
to learning.   

 
6. Teachers and administrators will be held 

accountable for the academic and behavioral 
success of their students.  Given these 
demands, we will ensure teachers and 
administrators receive ongoing feedback 
about and appropriate support in their work. 
Training will be necessary to assist 
administrators in accurately monitoring 
diversity “look-fors” within the Kirkwood 
Educator Evaluation System (KEES) and 
administrator evaluation.  Additional changes 
to enhance rubrics may be necessary. 

 
7. We will work to add a district-level position in 

Kirkwood, dedicated to diversity, equitable 
practices, and training of staff.  The district will 
also explore consultant and/or university 
partnerships, separate from the district, as an 
alternative to a paid employee of the district. 

 
8. We will work with the Kirkwood School District 

Foundation to identify possible donors in 
support of Task Force efforts and assist in 
closing opportunity gaps that may inhibit 
student achievement. 
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Objective 3: We will engage our community to build shared ownership & responsibility for the success of all. 

 
The Kirkwood School District owns our achievement gap and takes responsibility for meeting the needs of our 
students.  We also believe our work will be more successful – and ultimately our students will be more 
successful – if we engage the community in collaborative partnerships toward reaching this goal.  We cannot 
deny the historical tracks that have brought us to this point, nor can we deny the emotions that are felt when 
talking about race, equity, and justice in our community.  Working together, we must examine the data, 
understanding and addressing what lies beneath them, if we are be successful in our efforts. 
 
1. We will be intentional and persistent in two-

way communication about the efforts of our 
Task Force and the district as a whole.  
Positive actions within the district sometimes 
go untold or unnoticed.  We must be 
consistently mindful of messaging and 
communicate our successes, and what we’ve 
learned from our failures, at the building and 
district level.  We must also actively listen to 
students, families, and members of our 
community to better understand our work and 
grow as a district. 

 
2. We will engage those in the African-American 

community in leadership efforts to truly 
understand issues, experiences, and feelings 
that will impact and inform district efforts.  
Aggressive outreach must become our new 
normal, as we cannot wait for people to 
approach the district until they feel genuinely 
valued and included in our efforts. 

 
3. We will provide safe and sincere opportunities 

for those within the Meacham Park community 
to share ideas and concerns, potentially 
facilitated by someone not employed by the 
district.  We cannot deny the historical 
significance of race, privilege, and prejudice in 
our community, nor can we make assumptions 
about how people have been impacted or 
hurt along the way.  Many people do not have 
positive feelings about the Kirkwood School 
District – some rooted in experiences that 
happened several decades ago.  We must 
listen to those within the community.  We 
must learn from our history, as a district and 
community, so we can be better for our 
children now and going forward. 

 

4. We will establish and promote a range of 
opportunities for all families of color to 
engage with schools and network with each 
other.  We must be proactive and persistent in 
reaching out to families, offering alternative 
times/locations to meet, as necessary.  
Teachers and administrators, at the building 
and district level, will need to actively engage 
in these meetings and support efforts to get 
people to attend. 

 
5. We will provide dedicated time for teachers, 

principals, and district administrators to learn 
from others about successful practices for 
community engagement and discuss 
strategies that are less effective.  Efforts to 
engage those within the community will be 
designed with empathy and understanding 
about our targeted audience. 

 
6. We will form intentional partnerships with and 

between churches, businesses, and PTO to 
foster ongoing engagement of diverse families 
and ensure equitable opportunities for all 
students and families.  We will work 
intentionally with PTO/PPO at each building to 
foster more inclusive participation from a 
diverse group of parents and families.  

 
7. We will provide training to ensure that all 

teachers and administrators possess the skills 
and confidence to develop positive, trusting 
relationships with families of color.  
Professional development must be 
differentiated and job-embedded as much as 
possible, but we must ensure that baseline 
learning experiences are guaranteed for all 
within our district. 



	   22 

 

Objective 4: We will exhibit shared leadership that is courageous, collaborative, and transformative. 

 
Eliminating our achievement gap will require significant changes within our district – from classrooms to 
boardrooms and throughout our community.  Changes will likely impact policy, communication, personnel, 
curriculum, and how we build relationships with and teach our students.  It is nearly impossible to achieve 
systemic cultural change without strong leadership, positional and informal, and we must ensure that our 
leaders have the skills, understandings, and mindset to lead others in the work.   
 
1. We will commit intentional time and energy 

and to establishing and maintaining a culture 
of true collaboration and student-centered 
decision making across the district and within 
the community.  Shared ownership and 
responsibility will not be evident without open 
dialogue, a willingness to try new ideas, and a 
commitment to courageous conversations.  
Leadership must study change processes, 
recognize patterns and opportunities, and be 
prepared to support staff through periods of 
uncertainty.  Finally, leaders must reflect upon 
their work, celebrate successes, and share new 
learning with colleagues.   

 
2. We will actively build connections among 

leaders within our district and with leaders in 
other schools, districts, and organizations. 
Reciprocal partnerships must be established 
with exemplary leaders, in or out of education, 
so we can learn from others’ work and seek 
feedback on our efforts.   

 
3. We will provide high quality training for all 

administrators to ensure they are prepared to 
lead others in the work.  Training will be 
mandatory, systemic, and routine, focusing on 
bias, privilege, identity, and understanding 
diverse cultures.  Training for leaders will also 
focus on content and process, preparing 
individuals to facilitate meaningful change in 
buildings.  It is our recommendation that 

training of administrators be facilitated, 
whenever possible, by outside experts and 
resources.  

 
4. We will form a district-level “Diversity 

Leadership Group,” modeled after the district 
Technology Leadership Group (TLG), to 
coordinate building and district efforts around 
equity and student achievement.  Building 
administrators will be expected to play an 
integral role in the work of this group.  This 
leadership group will also work hand-in-hand 
with members of the Professional 
Development Committee to ensure continuity 
of efforts, resources, and messaging. 

 
5. We will identify and follow through with 

accountability measures for both teachers and 
administrators, using the Kirkwood Educator 
Evaluation System (KEES) and administrator 
evaluation tool, to support teachers’ work 
around student growth and measure their 
impact on students of color.  A range of data 
will be analyzed on a regular basis and used to 
guide decisions about teacher practice.   

 
6. We will ensure that all new administrators in 

the district receive adequate training, 
mentorship, and support – especially around 
issues related to recommendations of the Task 
Force.   
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Objective 5: We will ensure that all staff members can successfully meet the varied needs of diverse learners. 

 
Meeting the needs of all students will require significant work by those who engage most with our learners – 
our teaching staff.  Much has been said about the need for Kirkwood to hire and retain more diverse teachers.  
This is true, but that alone with not lead to success for our students.  Intentional training, ongoing 
development, and unwavering support will be necessary for all staff if we are to meet the diverse academic, 
social-emotional, and physical needs of each student.  Given the depth and breadth of this objective, each 
item below includes multiple action steps and indicators. 
 
Item 1 
We will develop and implement a comprehensive 
plan to hire, train, and retain high quality teachers 
of color, ensuring that staff diversity at least 
reflects the student population in each building. 
 
1. Maintain a commitment to the Minority 

Recruitment Fair, with regular reviews of 
practice and communication with the larger 
community about programmatic successes 

 
2. Develop a mentoring/networking program for 

minority staff within the building and across 
the district 

 
3. Hold regular meetings with and for minority 

teachers and staff members; seek feedback on 
how they are feeling, what they are noticing, 
and how we may improve our culture and 
practices 

 
4. Ensure diverse interview teams at every level, 

for every position; train interview committees 
what to ask and look for, as it pertains to 
equity 

 
5. Design, establish, and fund a Teach for 

Kirkwood program - a homegrown way for us 
to mentor students of color to return to the 
district and teach in our community. 

 
Item 2 
All staff will participate in ongoing professional 
development to promote shared understandings 
around bias, privilege, identity, equity, and cultural 
competency.  Professional development must be 
differentiated and job-embedded as much as 
possible, but we must ensure that baseline 

learning experiences are guaranteed for all within 
our district.   
 
1. Identify and use district-wide required 

reading/videos with guiding questions 
 
2. Establish norms for talking about race in the 

district and our community 
 
3. Utilize outside facilitators who are trained in 

this work, putting teachers and administrators 
side-by-side as learners, when possible 

 
4. Provide regular, ongoing training about 

cultural “content” to ensure that white 
teachers are equipped to teach into race and 
cultural understandings within their discipline 

 
5. Use varied strategies and structures for 

working with others - including mixed-race 
and single-race caucus groups, to offer safe 
spaces for difficult conversations 

 
6. Establish and implement a training series for 

first and second year teachers and 
administrators and their mentors around 
culturally responsive teaching. 

 
 
Item 3 
We will ensure that teachers, administrators, and 
support staff possess the skills and confidence to 
develop positive, trusting relationships with 
diverse learners and their families. 

1. Support teacher and administrator 
understandings about the importance of 
ethnicity and racial identity 
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2. Ensure that teachers have adequate training 
and ongoing support in engaging with families 
and/or supporting parental expectations of 
students of diverse backgrounds 

3. Identify universal expectations for building 
community in classrooms and fostering 
positive connections with individual learners. 

 
Item 4 
We will ensure that teachers, administrators, and 
support staff possess the skills and confidence to 
meet the academic needs of diverse learners. 
 
1. Provide ongoing training and support around 

high quality instructional practices, with 
specific emphasis on rigor, relevance, 
relationships, and student-centered 
engagement.  Build upon “future-ready” skills, 
understandings, and habits for all students 
and district-level expectations around learner 
choice and ownership in the learning process. 

 
2. Facilitate common and differentiated training 

experiences in each building – including 
book/article/video studies, to ensure that all 
teachers demonstrate equity consciousness 
and teaching skills to meet the needs of 
diverse learners 

 
3. Provide content-specific training to all 

teachers around cultural relevancy and 
context, with specific emphasis on examining 
content through a diverse, historical 
perspective  

 
4. Ensure proactive and responsive work by 

school-based instructional teams, specifically 
guidance and educational support counselors, 
to intentionally build relationships with and 
support students of color and/or those who 
may be at-risk or disengaged 

 

5. Use evaluation processes to provide ongoing, 
substantive feedback to teachers and 
principals.  Trusting feedback loops will be 
necessary if staff members are to be held 
accountable for the achievement of African-
American students and changes to practice 
that will inevitably come about through the 
work. 

 
Item 5 
We will ensure that teachers, administrators, and 
support staff possess the skills and confidence to 
meet the social-emotional and behavioral needs of 
diverse learners. 
 
1. Ensure proactive and responsive work by 

guidance and educational support counselors, 
working intentionally with students to build 
relationships with and support students – 
specifically those of color and/or those who 
may be at-risk or disengaged 

 
2. Use screening tools to systematically identify 

and support individuals who may feel less 
connected to school and/or have social-
emotional needs to be addressed 

 
3. Provide ongoing professional development 

around behavior management through a 
cultural lens, with a focus on keeping students 
in classrooms whenever possible 

 
4. Develop universal, focused efforts to teach 

into empathy, resilience, perseverance, 
respect, and understanding 

 
5. Provide differentiated training around meeting 

varied social-emotional needs of learners, 
specialized to address diverse student needs 

 
6. Provide de‐escalation training for all staff; 

hold staff accountable for using skills. 
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Objective 6: We will teach into an inclusive curriculum that represents and respects diverse cultures and 
promotes rigorous and relevant instruction for all.  

 
Student ownership in learning is critical to student engagement, and this ownership is difficult to attain without 
positive student-teacher relationships, high quality instruction, and curriculum that is both rigorous and relevant 
to students.  The Task Force believes there is a deep need to systematically review and enhance all curricula to 
ensure there is adequate and accurate representation and celebration of diverse cultures – specifically African-
American culture.  In addition, high expectations should be in place for all students, regardless of color, and we 
must intentionally explore discrepancies within our system that may present opportunity gaps. 
 
1. We will make a concentrated effort to include 

diverse viewpoints in all curriculum and 
instruction.  While many teachers currently 
work to do this in their classrooms, diverse 
representation in learning cannot be left to 
chance.  Due to longstanding bias and/or 
slanted perspectives in schools, most teachers 
are products of an educational system that has 
not been fully inclusive or reflective of diverse 
cultures.  Our staff will therefore likely will 
need training and/or additional materials to 
adequately adjust their curriculum and 
instruction. 

 
2. We will conduct regular equity/cultural audits 

of curriculum, across disciplines and at all 
levels, facilitated by a diverse team that 
includes parents and/or members of the 
community. Recommendations and 
subsequent changes identified through audits 
will be made public, as appropriate.  Student 
voice should be included in equity/cultural 
audits to ensure their perspective is genuinely 
valued as part of the process. 

 
3. We will create a Cultural Review Committee to 

provide feedback and recommendations 
about newly written curriculum before it goes 
to the Curriculum Review Committee for 

approval.  Teachers writing curriculum, and 
those recommending purchase of instructional 
resources, will be asked to ensure diverse 
representative and accurate depiction of all 
cultures.  Recommendations of the Cultural 
Review Committee – and subsequent 
adjustments to curriculum – will be shared with 
the Curriculum Review Committee and the 
Board of Education before adoption. 

 
4. We will assess levels of rigor and relevance 

within the curriculum – from a broad and 
cultural perspective, and the degree to which 
our curriculum and instructional practices lead 
to high levels of thinking and student 
engagement. 

 
5. We will establish a committee to materials 

examine and provide feedback about gender, 
race, etc. in texts, textbooks, and other 
materials used for learning.  Student voice 
should again be included in material audits – 
including those for new purchases – to ensure 
their perspective is genuinely valued as part of 
the process. 

 
6. We will explore the feasibility of a required 

African-American history course to be taught 
at the middle or high school level. 
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Objective 7: We will ensure that all learning environments are inclusive and reflect a commitment to the 
success of all students.  

 
Student success is more likely to occur when children are actively engaged in the learning and feel connected 
within their environment.  They tend to feel more ownership – and take more responsibility for their learning, 
when they feel valued and truly want to be in our schools.  The environments we create – how they look, 
sound, and feel, must represent and respect diverse cultures if we want students and their families to feel 
connected to our work.  In addition, we believe diverse, inclusive learning environments will benefit all within 
our schools and the community. 
 
1. We will be intentional in efforts to create a 

culture of inclusiveness and celebration in all 
buildings and across the district.  Efforts to 
partner with community organizations will be 
embraced, whenever possible and appropriate, 
to promote inclusiveness at the community 
level. 

 
2. We will conduct regular equity/cultural audits 

of classrooms and buildings at all levels, 
facilitated by a diverse team that includes 
parents and/or members of the community.  
Equity walks will be conducted in all buildings, 
including district offices, with 
recommendations and subsequent changes 
made public, as appropriate.  Student voice 
should be included in equity/cultural audits to 
ensure their perspective is genuinely valued as 
part of the process. 

 
3. We will develop goals and action plans to 

enhance environmental diversity and visibility 
in each school/setting.  Efforts will ensure that 
resources used and displayed in classrooms 
represent and respect diverse cultures. 

 
4. We will conduct regular analysis of discipline 

data and disproportionality, developing 
subsequent yearly goals and action plans at 
each school/setting. 

 
5. We will conduct surveys and/or interviews with 

teachers, students, and parents to measure and 
understand classroom/school climate (i.e. 
feelings of inclusion, engagement, 
connectedness, ownership in learning). 
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KSD Task Force Recommendations – Plan for Year 1 
 

Effort Objective Primary Responsibility Possible Measure 

1. Conduct equity walks/audits in all 
buildings at least three times per 
year, with subsequent changes based 
on audit feedback 

Objective 7 
Building Principals & 

Leadership Teams with 
support from district 

Audit reports and 
subsequent changes over 
time, reported to BOE by 

Summer 2017 

2. Convene a study group to examine 
current and possible early learning 
opportunities across the district and 
within the community 

Objective 2 
Interested District 

Leadership (i.e. KECC) 
& Community Leaders  

Report to BOE 
by Summer 2017 

3. Design a multi-year 
training/development program for all 
new employees to be implemented 
beginning in 2017-2018 

Objective 5 
Curriculum & Instruction 

Principals & Teacher 
Leaders from UNITE & PDC 

Ready for implementation 
in Fall 2017; analysis of new 

teacher performance 

4. Initiate training for all staff serving in 
leadership roles (principals, district 
admin, teacher leaders), with 
emphasis on those who will be 
facilitating professional learning 
going forward 

Objective 4 
Objective 5 

Curriculum & Instruction 
with support from Human 

Resources & PDC 
(outside training if possible) 

Surveys of leaders and 
those with whom they work; 

eventual analysis of 
performance & student 

achievement 

5. Begin an audit of policies, 
procedures, and curriculum, with 
changes made as necessary and 
appropriate 

Objective 2 
Objective 6 

Superintendent & Board of 
Education, with support 

from C&I and HR 

Audit reports and 
subsequent changes over 
time, reported to BOE by 

Summer 2017 

6. Conduct deep study around 
programs and practices yielding 
success in local, regional, national 
schools that currently outperform the 
Kirkwood School District 

Objective 1 
Curriculum & Instruction, 

working with teacher 
leaders from UNITE & PDC 

Report of “best practices” 
due to BOE and Task Force 

by Spring 2017 

7. Conduct regular engagement 
meetings and/or forums to learn from 
others and strengthen relationships 
with community partners 

Objective 3 
Curriculum & Instruction, 
working with Community 

Relations & Superintendent 
Periodic reports to BOE 

8. Convene a diverse group to study 
disciplinary data and practices within 
the district, with particular emphasis 
on understanding and addressing 
disproportionate gaps among black 
and white students 

Objective 2 
Student Services, working 
with Superintendent & C&I 
(independent study group) 

Regular reports to BOE 
Discipline data 

proportionately reflective 
of overall population 

9. Provide ongoing, intentional 
professional learning around high 
quality instructional strategies that 
lead to student engagement, visible 
thinking, and ownership in the 
learning process 

Objective 5 C&I, facilitators, PDC 
Reports to BOE 

Teacher evaluation data 
Classroom observations 
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10. Establish a Cultural Review 
Committee to review and provide 
feedback about newly written 
curriculum, prior to movement to the 
existing Curriculum Review 
Committee 

Objective 2 
C&I, working with 

committee of African 
American teachers/families 

Findings and 
recommendation shared 

with BOE before adoptions 

11. Expand existing efforts to retain, 
attract and hire diverse staff, with an 
intentional focus on 
buildings/positions that are currently 
less diverse 

Objective 5 
Human Resources 
Building principals 

Report to BOE each 
July & December 

12. Explore funding opportunities 
through friend-raising and active 
communication about needs and 
work related to the Task Force 

Objective 2 
Community Relations 

Curriculum & Instruction 
Raises specified funds by 

Spring 2017 

13. Design and implement a systemic, 
intentional plan to ensure diverse 
literature, instructional resources, and 
learning resources are available and 
accessible in all classrooms 

Objective 6 
Objective 7 

Curriculum & Instruction 
Facilitators 

Building principals & 
teacher leaders 

Audit results shared 
regularly with BOE 

14. Conduct comprehensive data analysis 
– disaggregated on many levels, to 
provide greater insights into 
strengths, needs, and programmatic 
deficiencies at the building & district 
levels 

Objective 2 
Curriculum & Instruction 

Building principals 
Information Technology 

Regular reports made to 
BOE, principals, and 

family/community groups 

15. Explore a district-level position or 
consulting partnership dedicated to 
diversity and implementation of Task 
Force recommendations 

Objective 2 

Superintendent 
Human Resources 

Finance 
Curriculum & Instruction 

Person is hired 
Work is appropriately 
completed on time 
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Task	  Force	  Part	  I	  –	  April	  2015	  
Our	  Task	  Force	  will	  have	  been	  successful	  if…	  

	  
All	  members	  of	  the	  Task	  Force	  worked	  in	  teams	  to	  discuss	  examples	  of	  what	  we’d	  like	  to	  see	  in	  our	  district	  as	  
a	  result	  of	  our	  work.	  	  Table	  teams	  documented	  their	  ideas	  on	  chart	  papers	  for	  viewing	  in	  a	  gallery	  walk.	  	  Each	  
member	  had	  an	  opportunity	  at	  the	  end	  of	  our	  meeting	  to	  spend	  up	  to	  three	  dots,	  identifying	  ideas	  that	  
resonated	  most	  with	  them.	  	  	  
	  
In	  the	  interest	  of	  time	  and	  efficiency,	  items	  from	  the	  chart	  papers	  have	  been	  organized	  around	  themes/ideas	  
below.	  	  The	  language	  in	  bold	  was	  written	  by	  the	  co-‐chairs	  and	  may	  or	  may	  not	  best	  represent	  the	  group’s	  
thinking.	  	  Total	  votes	  (dots)	  are	  noted	  in	  parentheses.	  	  If	  no	  number	  is	  listed,	  the	  item	  did	  not	  receive	  any	  
dots.	  
	  
1. Diversity	  of	  staff	  is	  evident,	  as	  a	  district	  and	  within	  each	  school/instructional	  setting	  

• Increased	  minority	  staff	  (20)	  
• Find	  a	  way	  to	  hire/retain	  people	  who	  are	  representative	  of	  school	  demographics	  (2)	  
• Our	  staff	  is	  diverse	  (1).	  

	  
2. Our	  curriculum	  is	  truly	  inclusive,	  meeting	  the	  needs	  of	  diverse	  learners	  

• The	  curriculum	  is	  diverse	  and	  inclusive	  of	  African-‐American	  history,	  culture	  and	  contributions	  to	  the	  
development	  of	  this	  world	  (13)	  

• Curriculum	  reflects	  student	  population,	  is	  relevant	  (3)	  
• Our	  curriculum	  is	  engaging	  to	  all	  (1).	  

	  
3. Equity	  is	  evident	  across	  all	  academic	  programs,	  classes,	  and	  opportunities	  for	  students	  

• More	  diversity	  in	  honors,	  gifted,	  advanced	  classes	  (13)	  
• All	  students	  are	  encouraged	  to	  choose	  more	  challenging	  classes.	  	  Must	  start	  at	  middle	  school	  (12)	  
• Equity	  across	  district	  programs	  –	  gifted,	  AP,	  early	  childhood,	  etc	  (10)	  
• There	  is	  a	  significant	  increase	  in	  black	  students	  taking	  AP	  and	  honors	  course	  successfully	  
• Subgroups	  represented	  proportionally	  in	  academic/behavioral/extracurricular,	  etc	  
• Boys	  must	  be	  more	  engaged	  in	  upper	  level	  classes	  
• If	  we	  have	  an	  equal	  amount	  of	  students	  achieving	  at	  the	  same	  level	  
• Less	  special	  education	  referrals.	  

	  
4. Behavioral/discipline	  data	  reflect	  equitable	  practices,	  positive	  relationships,	  and	  high	  student	  

engagement	  
• Decrease	  in	  discipline	  (2)	  
• If	  numbers	  reflect	  discipline	  equity	  (1)	  
• Our	  teachers/staff	  treat	  students	  equally;	  needs	  are	  met	  fairly	  and	  consistently.	  

	  
5. All	  children	  are	  equally	  ready	  for	  school	  and	  have	  equitable	  access	  to	  opportunities	  

• We	  as	  KSD	  have	  preschool	  for	  all	  (12)	  
• Everyone	  enters	  KSD	  on	  equal	  terms	  (1)	  
• Everyone	  enters	  all	  levels	  of	  school	  on	  equal	  terms/equal	  emphasis	  on	  each	  level.	  

	  
6. All	  students	  can	  be	  themselves	  in	  Kirkwood,	  knowing	  they	  will	  be	  included	  and	  have	  their	  needs	  

met.	  
• Students,	  staff,	  and	  families	  identify	  as	  having	  multiple	  allies	  (6)	  
• Students	  feel	  comfortable	  in	  our	  schools	  –	  valued	  (3)	  
• We	  are	  meeting	  the	  needs	  of	  each	  individual	  student	  (2)	  
• Students	  can	  be	  their	  authentic	  selves	  (2)	  
• All	  children	  and	  their	  families	  are	  well-‐served	  (1)	  
• We	  keep	  students	  at	  the	  forefront	  (1)	  
• Support	  social/emotional	  needs	  of	  students	  (1)	  
• Create	  motivated,	  successful	  students.	  
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7. We	  have	  high	  expectations	  and	  provide	  differentiated	  supports	  to	  ensure	  each	  person	  has	  a	  
narrative	  of	  success	  within	  our	  system.	  
• We	  believe	  in	  our	  students	  and	  never	  give	  up	  (6)	  
• High	  expectations	  (1)	  
• Everyone	  believes	  “education	  is	  important”	  –	  we	  change	  the	  mindset	  around	  education	  (1)	  
• All	  students	  see	  themselves	  as	  “students/learners”	  
• Students	  believe	  the	  CAN…grow,	  do,	  learn	  
• We	  continue	  to	  challenge	  our	  students	  AND	  challenge	  the	  norm.	  

	  
8. We	  regularly	  examine	  district	  attitudes,	  practices,	  policies,	  and	  results	  to	  understand	  issues	  and	  

areas	  of	  need;	  adjustments	  are	  made	  to	  ensure	  success.	  	  	  
• Exemplify	  courageous	  leadership	  and	  honest	  dialogue,	  whether	  positive	  or	  not;	  tackle	  tough	  issues	  

(10)	  
• We	  are	  open	  to	  NEW	  ideas	  (7)	  
• Understand	  why	  we	  haven’t	  been	  successful	  (6)	  
• We	  set	  clear,	  quantitative	  goals	  (1)	  
• Everything	  we	  do	  benefits	  all	  children	  
• Assumptions	  are	  tested	  and	  questioned	  openly	  
• If	  we	  change	  the	  definition	  of	  success	  
• We	  aren’t	  afraid	  of	  the	  push	  back	  
• Setting	  realistic	  goals	  
• Improvements	  are	  seen	  in	  academic	  achievements	  for	  African-‐American,	  with	  continuous	  

improvements	  year	  over	  year.	  
• Elementary	  school	  scores	  increase	  
• Increase	  ACT	  scores	  of	  African-‐American	  students.	  

	  
9. We	  engage	  staff,	  families,	  and	  community	  members	  in	  a	  meaningful	  partnership	  built	  on	  shared	  

support	  and	  responsibility.	  
• Community	  views	  the	  issue	  of	  education	  equity	  as	  a	  priority	  (2)	  
• Engage	  and	  employ	  community’s	  caring	  and	  willing	  attitude	  to	  help	  each	  child	  (1)	  
• We	  value	  diversity	  and	  welcome	  difference	  
• If	  we	  engage	  more	  of	  the	  great	  community	  
• Sensitive	  communications	  
• We	  make	  black	  students	  aware	  of	  the	  achievement	  gap	  and	  what	  we	  are	  trying	  to	  do	  in	  order	  to	  close	  

the	  gap	  
• Buy-‐in	  by	  teachers,	  effective	  communication	  
• All	  groups	  represent	  all	  students.	  
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Task	  Force	  Part	  II	  –	  April	  2015	  
Questions	  &	  Data	  Needs	  

	  
All	  members	  of	  the	  Task	  Force	  worked	  in	  teams	  to	  generate	  and	  discuss	  questions	  for	  study	  for	  consideration	  
by	  the	  group.	  	  Teams	  also	  listed	  possible	  data	  needs/topics	  the	  group	  may	  want	  to	  explore	  going	  forward.	  	  
Ideas	  were	  captured	  on	  chart	  paper	  for	  viewing	  by	  others.	  	  All	  questions	  and	  requests	  that	  were	  listed	  are	  
noted	  below.	  	  Because	  there	  were	  multiple	  teams	  working	  at	  the	  same	  time,	  some	  ideas	  may	  be	  listed	  
multiple	  times.	  
	  
Questions	  

• What	  are	  the	  beliefs/perceptions	  of	  students	  in	  KSD?	  
• Are	  students	  aware	  that	  there	  is	  an	  achievement	  gap?	  
• Are	  we	  prepared	  to	  do	  what	  it	  takes	  to	  close	  the	  gap?	  
• What	  characteristics	  do	  peer-‐performing	  students	  have?	  
• How	  to	  serve	  every	  student?	  (Make	  sure	  they	  get	  same	  opportunities)	  
• What	  are	  the	  specific	  measurements	  and	  assessments	  used	  in	  determining	  the	  gap?	  
• What	  data	  do	  we	  have	  on	  attitudes	  and	  dispositions	  of	  district	  staff?	  
• How	  do	  personal	  adult	  perceptions	  impact	  the	  gap?	  
• Do	  students	  who	  are	  aware	  of	  the	  gap	  think	  it	  needs	  to	  be	  addressed/closed?	  
• Does	  success	  look	  the	  same	  for	  all	  students?	  	  Is	  there	  a	  set	  timeline	  or	  level	  for	  all	  students?	  	  
• What	  is	  student	  perception?	  	  What	  are	  their	  standards	  (personal	  and	  academic)?	  
• What	  perceptions	  do	  our	  teachers	  have	  of	  themselves?	  	  Are	  these	  accurate?	  
• What	  standards	  do	  our	  teachers	  have	  for	  themselves	  and	  our	  students?	  
• If	  it	  is	  important	  for	  students	  to	  be	  in	  the	  classroom,	  why	  are	  they	  missing	  class?	  
• Do	  we	  have	  A-‐B-‐C	  (antecedent,	  behavior,	  consequences)	  data	  for	  disciplinary	  actions?	  
• What	  districts	  are	  most	  successful?	  	  What	  are	  they	  doing	  differently?	  
• How	  has	  Pattonville	  closed	  their	  achievement	  gap?	  
• What	  are	  successful	  charter	  schools	  doing	  differently?	  
• How	  might	  we	  increase	  parent/community	  involvement?	  
• Are	  there	  trust	  issues	  within	  our	  schools?	  	  Our	  community?	  
• What	  are	  schools	  doing	  to	  advocate	  for	  children	  in	  need?	  
• How	  can	  we	  positively	  “contact/touch”	  the	  parents	  (phone	  calls,	  notes,	  visits,	  etc)	  
• How	  are	  we	  sharing	  (or	  sheltering)	  data	  within	  the	  community?	  
• What	  is	  our	  academic	  goal?	  
• How	  can	  we	  build	  awareness/engagement?	  
• Is	  there	  a	  correlation	  between	  parental	  involvement	  and	  student	  success?	  
• How	  can	  we	  build	  trust	  with	  African-‐American	  families?	  
• How	  can	  we	  sustain	  this	  work	  when	  we	  get	  pushback	  from	  the	  community?	  
• What	  do	  our	  students	  need	  (give	  the	  kids	  a	  voice)	  to	  feel	  that	  they	  belong?	  
• How	  can	  we	  see	  ALL	  the	  data?	  
• Why	  doesn’t	  this	  transfer	  to	  all?	  
• What	  is	  our	  definition	  of	  success?	  
• What	  is	  the	  correlation	  between	  how	  long	  a	  student	  is	  in	  our	  system	  and	  their	  achievement?	  
• How	  can	  we	  retain	  black	  teachers?	  
• Historically,	  how	  are	  decisions	  made	  in	  the	  district?	  	  Have	  we	  considered	  all	  stakeholders?	  
• What/how	  can	  we	  learn	  from	  others?	  	  How	  do	  they	  move	  beyond	  the	  data?	  
• How	  can	  we	  address	  personal	  bias	  and	  cultural	  differences?	  
• How	  can	  we	  look	  at	  data	  from	  other	  perspectives?	  
• In	  the	  face	  of	  state	  testing,	  how	  can	  we	  stay	  focused	  on	  other	  forms	  of	  student	  success?	  
• How	  might	  we	  use	  KEES,	  PDP,	  walk-‐throughs	  to	  guide	  teacher	  accountability	  and	  training?	  
• Inventory	  diversity	  in	  literature	  –	  What	  books	  are	  available	  to	  students/families?	  	  Does	  diversity	  

exist	  in	  curricular	  offerings	  and	  supplemental	  resources?	  
• What	  are	  the	  experiences	  of	  minority	  students	  attending	  school	  in	  Kirkwood?	  	  What	  about	  staff	  

members?	  
• How	  do	  you	  build	  diverse	  relationships?	  
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• What	  creative	  strategies	  exist	  when	  students	  violate	  the	  code	  of	  conduct?	  	  What	  are	  alternatives	  to	  
discipline?	  

• How	  are	  we	  going	  to	  think	  innovatively?	  
• Are	  our	  assessments	  free	  of	  bias?	  
• What	  are	  schools	  doing	  that	  have	  found	  success?	  
• Will	  there	  be	  resilient	  district-‐wide	  support	  for	  continuing	  the	  change,	  even	  when	  people	  express	  

discomfort?	  
• What	  services	  are	  provided	  to	  students	  (i.e.	  PAT,	  tutoring,	  VISTA,	  Atlas,	  OASIS)?	  
• Will	  we	  expect	  more	  frequent	  benchmark	  data	  collection	  and	  analysis	  from	  teachers?	  
• What	  measures	  will	  we	  put	  in	  place	  for	  students	  who	  enter	  the	  district	  late	  and	  have	  deficits?	  
• How	  do	  we	  involve	  our	  parents	  to	  help	  children	  learn?	  (Need	  data	  from	  parents	  on	  what	  this	  looks	  

like)	  
• What	  do	  our	  students	  say	  they	  need?	  
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Data	  Needs/Requests	  
	  
Demographics	  

• What	  is	  the	  exact	  number	  of	  African	  American	  students	  per	  grade,	  per	  building	  that	  are	  below	  
proficient?	  

• Demographic	  data,	  growth	  data	  
• Free	  and	  reduced	  lunch	  data	  
• Student	  attendance	  data	  
• Percentage	  of	  African-‐American	  students	  in	  Kirkwood	  School	  District	  
• KECC	  student/family	  demographics	  and	  Educare/Headstart	  student/family	  demographics	  
• Data	  about	  incoming	  kindergartners	  –	  Percent	  coming	  from	  quality	  preschool	  experiences?	  
• Transportation	  data	  

	  
Achievement	  

• Data	  used	  to	  determine	  the	  gap	  (i.e.	  EOC,	  MAP,	  ACT)?	  
• Percent	  of	  students	  reading	  below	  grade	  level	  and	  how	  it	  impacts	  achievement	  
• Achievement/test	  data	  (i.e.	  MAP,	  EOC,	  ACT),	  disaggregated	  by	  subgroups	  
• Class	  size	  and	  achievement	  
• Achievement	  data	  –	  comparison	  to	  other	  school	  districts,	  local	  and	  national	  –	  grades,	  standardized	  

testing	  
• College	  statistics	  –	  Are	  we	  preparing	  our	  students	  for	  success	  in	  college?	  
• Achievement	  scores	  –	  continuous	  Kirkwood	  enrollment	  versus	  transfer	  
• Historical	  data	  
• Reading	  level	  of	  students	  at	  each	  grade	  level	  (examine	  the	  disaggregated	  reading	  level	  of	  all	  students)	  
• Graduation/attendance/transitions	  to	  post-‐secondary	  
• Strand	  analysis,	  especially	  in	  math	  and	  ELA	  
• Benchmarking	  data	  in	  early	  grades	  –	  Are	  we	  missing	  anything	  (writing?	  vocabulary?)	  

	  
Discipline	  

• Data	  about	  discipline,	  suspensions	  –	  Is	  there	  bias?	  
• Discipline/suspension	  data	  –	  through	  different	  lenses;	  how	  many	  referrals	  by	  teacher	  versus	  

student?	  
	  
Perceptions/Climate/Culture	  

• Internal	  surveys	  about	  student/alumni/family	  perceptions	  
• Surveys	  (character	  education/sense	  of	  belongingness)	  
• Student	  involvement	  data	  

	  
Personnel	  

• Percentage	  of	  minority	  certified	  teachers	  
• How	  many	  school	  administrators	  have	  participated	  in	  social	  justice	  training?	  	  Do	  these	  leaders	  have	  

greater	  success	  with	  African-‐American	  students?	  
• Staff	  retention	  data	  

	  
Programs/Curriculum	  

• Data	  around	  program/curricular	  changes	  
	  
Identification/Referrals	  

• AP/Honors	  classes	  
• 504/SSD	  referrals	  
• Gifted	  percentages	  
• Social/emotional	  data	  
• What	  is	  the	  extent	  of	  disproportional	  results	  across	  multiple	  factors	  including:	  academics,	  social,	  

behavioral,	  special	  education,	  etc?	  
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Task	  Force	  Part	  III	  –	  April	  2015	  
Rapid	  Brainstorming	  –	  Ideas	  for	  Making	  a	  Difference	  

	  
All	  members	  of	  the	  Task	  Force	  were	  asked	  to	  brainstorm	  initial	  ideas	  to	  ensure	  the	  achievement/success	  of	  
all	  students,	  with	  a	  specific	  focus	  on	  our	  learners	  who	  are	  African	  American.	  	  All	  ideas	  are	  represented	  below	  
as	  they	  were	  written	  on	  sticky	  notes,	  grouped	  by	  perceived	  content/intention	  around	  themes	  and	  ideas.	  	  
Items	  are	  numbered	  to	  assist	  members	  in	  future	  conversations	  around	  these	  ideas,	  not	  due	  to	  rank	  or	  
priority.	  
	  
Accountability/Expectations	  
1. Track	  and	  account	  for	  disparities	  in	  special	  education	  classes	  and	  discipline;	  don’t	  give	  up	  on	  those	  who	  

don’t	  understand	  
2. Hold	  teachers	  accountable	  to	  educational	  equity	  through	  KEES	  
3. Hold	  teachers	  accountable	  for	  failure	  to	  treat	  all	  students	  as	  equals	  
4. Hold	  staff/admin	  accountable	  for	  closing	  the	  gap	  
5. Hold	  ourselves	  more	  accountable	  for	  student	  success	  (own	  it)	  
6. Have	  a	  program	  that	  tracks	  progress	  of	  each	  individual	  students	  so	  teachers	  can	  track	  progress	  
7. Go	  to	  schools	  and	  inform	  them	  of	  problems;	  we	  can’t	  fix	  problems	  we	  don’t	  know	  about	  
8. Students	  are	  encouraged	  to	  challenge	  themselves	  at	  every	  level	  
9. Make	  all	  achievement	  important	  
10. Continue	  to	  raise	  the	  bar;	  have	  high	  expectations	  
11. Have	  a	  solid	  plan	  
12. Ensure	  sustainability	  
13. Student	  exposure	  to	  Higher	  Ed	  experience	  early	  on	  –	  set	  high	  expectations	  
14. College/career	  focused	  counseling	  starting	  @	  9th	  grade	  
15. Engage	  students	  in	  setting	  personal	  achievement	  goals	  
16. Do	  not	  accept	  excuses	  
17. Make	  kids	  want	  to	  actually	  learn	  and	  succeed	  at	  doing	  so	  
18. Raise	  GPA	  standard	  
19. Higher	  standards	  and	  more	  accountability	  for	  all	  students	  -‐-‐>	  higher	  stakes	  
20. Introduce	  at	  young	  age	  the	  importance	  of	  succeeding	  
	  
Behavior/Discipline/SEB	  Supports	  
1. No	  out	  of	  school	  suspensions	  
2. Keep	  kids	  in	  school	  for	  transgressions	  
3. Deep	  examination	  of	  discipline	  data	  and	  reviewing	  practices	  
4. Don’t	  allow	  suspension	  for	  disrespect	  
5. Teacher	  training	  on	  classroom	  management;	  teach	  teachers	  how	  to	  keep	  the	  child	  in	  the	  classroom	  
6. De-‐escalation	  training	  for	  all	  
7. PD	  for	  teachers	  to	  develop	  behavioral	  management	  so	  no	  kids	  are	  sent	  out	  
8. Social-‐emotional	  supports	  for	  all	  students	  
9. Eliminate	  out	  of	  school	  suspensions	  
10. Social	  justice	  discipline	  processes	  
11. Rethink	  how	  we	  do	  discipline	  –	  intentional	  and	  purposeful	  work	  on	  referral	  data	  
12. Professional	  development	  around	  behavior	  management	  through	  a	  cultural	  lens	  
13. Find	  alternatives	  to	  out-‐of-‐school	  suspensions	  
14. Alternative	  to	  suspension	  over	  “respect”	  issues	  
	  
Clarity	  of	  Expectations/Definitions	  
1. Have	  a	  defined	  understanding	  of	  what	  we	  mean	  when	  we	  say	  achievement	  gap	  
2. Clearly	  define	  success	  to	  the	  students	  
3. Redefine	  success;	  measure	  success	  differently	  
4. Go	  over	  expectations	  with	  each	  child	  every	  quarter	  
5. Dig	  into	  the	  data	  to	  see	  where	  the	  gap	  starts	  
6. Define	  achievement	  apart	  from	  test	  scores	  
7. Stop	  using	  MAP	  as	  a	  measuring	  tool	  
8. Hyperfocus	  –	  one	  goal	  at	  a	  time	  
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Cultural	  Awareness/Competency/Social	  Justice	  
1. Analyze	  data	  by	  teacher	  to	  determine	  cultural	  barriers	  to	  African	  American	  student	  achievement	  
2. Analyze	  environments	  in	  buildings	  to	  ensure	  all	  races	  are	  values	  and	  welcomed	  (What	  do	  you	  see?)	  
3. Have	  cultural	  competency	  conferences	  
4. Value	  diversity	  by	  being	  honest	  with	  ourselves	  when	  our	  data	  is	  inequitable	  
5. Have	  members	  of	  the	  committee	  take	  information	  back	  to	  our	  schools	  
6. Examine	  personal	  bias	  through	  mandatory	  social	  justice	  training	  
7. Required	  bias/social	  justice	  training	  for	  all,	  starting	  with	  administration	  
8. “Different”	  teacher	  training	  (i.e.	  authors	  Jawanza	  Kunjufu,	  Ajuma	  Muhammad)	  
9. Equity	  audits	  without	  our	  schools	  
10. Improve	  teaching	  staff	  skills	  that	  would	  focus	  on	  closing	  the	  gap	  
11. PD	  for	  all	  teachers/staff	  around	  bias	  and	  social	  justice	  
12. PD	  available	  on	  diverse	  learning/teaching	  
13. Mandatory	  social	  justice	  training	  for	  all	  staff	  and	  board	  members	  
14. Walk-‐throughs	  for	  culturally	  relevant	  teaching	  
15. Cultural	  relevance	  audit	  of	  curriculum/assessments	  
16. Cultural	  competency	  accountability	  for	  all	  teachers	  
17. Mandatory	  diversity	  training	  for	  all	  staff	  
18. Provide	  ongoing	  PD	  in	  ways	  to	  have	  age	  appropriate	  conversations	  about	  race,	  equity,	  etc	  
	  
Curriculum,	  Instruction	  &	  Assessment	  
1. Teach	  white	  children	  what	  black	  people	  have	  overcome	  and	  accomplished	  for	  hundreds	  of	  years	  
2. Extra	  reading	  and	  writing	  
3. Teach	  students	  study	  skills	  
4. More	  one-‐on-‐one	  differentiation	  at	  all	  levels	  
5. More	  direct	  instruction	  –	  very	  scripted	  
6. Expand	  mentoring	  programs	  
7. Level	  playing	  field	  with	  reading	  and	  vocabulary	  
8. Make	  mandates	  which	  are	  not	  optional	  in	  the	  classroom	  
9. Curriculum	  material	  culturally	  aware	  
10. Upgrade	  curriculum	  
11. Have	  students	  see	  themselves	  in	  education	  
12. Create	  opportunities	  for	  at-‐risk	  students	  to	  engage	  curiosity	  
13. Restructure	  assessment	  tools	  
14. Allow	  for	  black	  children	  to	  see	  themselves	  in	  history	  and	  having	  a	  successful	  future	  
15. Continuously	  challenge	  student	  minds	  
16. Teach	  everyone	  the	  same	  information	  
17. Kinesthetic	  learning	  and	  assessment	  
18. Project	  based	  learning	  
19. Robust	  curricular	  offering	  to	  help	  students	  identify	  interests	  
20. Opportunities	  to	  infuse	  cultural	  examples	  into	  curriculum	  (teaching	  and	  learning)	  
21. Teaching	  African	  American	  history	  from	  Kindergarten	  
22. Writing	  in	  all	  areas	  (non-‐negotiable)	  
23. Incorporate	  African	  American	  history	  and	  contributions	  to	  full	  curriculum	  (literature,	  science,	  math,	  etc)	  

–	  See	  Amistad	  Project	  in	  NJ	  
24. Greater	  focus	  on	  service	  learning	  
25. Weave	  character	  education	  and	  service	  learning	  throughout	  district	  curriculum	  
26. Use	  more	  diverse	  teaching	  styles	  
27. Require	  teachers	  to	  collect,	  grade,	  and	  analyze	  benchmark	  data	  frequently	  
28. Teach	  staff	  to	  focus	  on	  the	  whole	  child	  
29. Introduce	  culture	  and	  history	  accurately	  in	  grade	  school	  
30. Music	  as	  a	  learning	  tool	  in	  PK-‐3	  
31. Individualized	  instruction	  
32. Focus	  on	  literacy/phonics	  PK-‐3	  
33. Look	  into/purchase	  literacy	  program	  for	  primary	  grade	  and	  require	  fidelity	  in	  its	  instruction	  
34. Curriculum	  revision	  to	  include	  culturally	  relevant	  content	  and	  pedagogy	  
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Family/Community	  Engagement	  
1. Relationship	  building	  
2. Promote	  positive	  African	  American	  role	  models	  
3. Initiate	  a	  community-‐wide	  survey	  on	  the	  rating	  of	  the	  school	  district	  
4. Educate	  our	  entire	  community	  about	  our	  learning	  gaps	  
5. Open	  meetings	  for	  community	  members	  to	  attend	  
6. Provide	  opportunities	  for	  parent	  participation	  in	  school	  system	  (mandate	  one	  day)	  
7. Respect	  parents	  at	  conferences	  and	  everywhere	  else	  
8. Bring	  more	  members	  of	  the	  community	  into	  the	  schools	  
9. Special	  invite	  to	  parents	  living	  outside	  Kirkwood	  to	  join	  this	  group	  
10. Listen	  to	  parents	  
11. Engaging	  parents	  of	  African	  American	  students	  –	  perspective	  on	  experiences	  (also	  students)	  
12. Set	  up	  community	  homework/literacy	  help	  centers	  –	  computers,	  etc	  
13. Parent	  literacy	  programs	  in	  our	  schools	  
14. Increase	  parental	  involvement	  
15. Parent	  coaching/orientation	  
16. Expand	  services	  to	  families	  with	  students	  that	  are	  lagging	  behind	  
17. Increase	  community	  concern/involvement	  with	  closing	  the	  gap	  
18. Building	  relationships	  
19. Get	  all	  parents	  in	  the	  school	  at	  least	  once	  per	  academic	  year	  
20. Parent	  captains	  in	  middle	  school	  –	  achievement	  parents	  
21. All	  parents	  feel	  welcome	  at	  schools	  and	  are	  encouraged	  to	  participate.	  	  Not	  daytime	  hours	  exclusively.	  
22. Adult/parent	  education,	  buy-‐in,	  trust,	  relationships	  
23. Community	  partnership	  to	  connect	  with	  alternative	  learners	  
24. Make	  everyone	  aware	  (parents,	  teachers,	  students,	  etc)	  about	  the	  gap	  
25. Faculty/staff/community	  retreats	  
26. Honor	  the	  homes/traditions	  of	  all	  students	  
27. Student	  and	  family	  welcome	  teams	  
28. Find	  out	  what	  are	  the	  needs	  of	  the	  black	  community	  
29. Community	  involvement	  and	  support	  
30. Youth	  groups	  or	  programs/clubs	  for	  students	  to	  keep	  or	  start	  them	  on	  the	  path	  to	  academic	  excellence	  
31. Engage	  the	  parents	  and	  the	  community	  
32. Have	  community-‐based	  programs	  
33. Partner	  with	  Chess	  Hall	  of	  Fame	  
34. Talk	  with	  families	  about	  expectations	  in	  each	  grade	  level	  
35. Communicate	  with	  community	  to	  encourage	  volunteers	  
36. Engage	  students/parents/families	  
37. Relationship	  building	  with	  families	  
38. Mentors	  for	  families	  
39. Parent-‐to-‐parent	  outreach	  to	  build	  relationships	  
40. Gain	  the	  trust	  and	  voice	  of	  all	  parents	  
41. Open	  school	  to	  the	  community;	  let	  parents	  feel	  at	  home	  
42. Community	  coffees	  to	  get	  ideas	  
43. Be	  completely	  transparent	  about	  this	  as	  a	  goal	  
44. Increase	  positive	  phone	  calls,	  notes	  home,	  etc	  @	  all	  levels	  
45. Family	  literacy	  training	  
46. Teach	  our	  community	  how	  to	  help	  
47. Educate	  our	  community	  about	  our	  data	  and	  what	  we	  are	  doing	  
48. Bring	  in	  African	  American	  mentors	  to	  classrooms	  
49. Community	  mentor	  for	  every	  child	  
50. Partnership	  with	  Black	  Professional	  Organizations	  to	  bring	  more	  professionals	  in	  the	  classroom	  –	  black	  

engineers,	  MBA,	  doctors,	  lawyers	  
51. Empower	  parents	  to	  be	  more	  involved	  in	  their	  child’s	  education	  
52. Redefine	  parent	  involvement	  and	  support	  
53. Demand	  parent	  involvement	  
54. Home	  visits	  for	  all	  students	  at	  all	  grade	  levels	  
55. Teacher	  home	  visits	  
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56. Focus	  groups	  with	  parents	  that	  are	  impacted;	  find	  out	  the	  why	  
57. Mandatory	  100%	  participation	  at	  conferences	  
58. Redefine	  family	  
59. Formalize	  the	  “Live	  with	  a	  Kirkwood	  Family”	  program	  
60. Parenting	  skills	  course	  
	  
Funding/Resources	  
1. Permanent	  funding	  mechanisms	  
2. Increase	  external	  resources,	  i.e.	  government,	  state,	  federal,	  local	  
	  
Personnel/Staffing	  
1. Continue	  to	  hire	  diverse	  staff	  
2. Increase	  the	  African	  American	  staff	  at	  all	  levels	  
3. Hire	  and	  retain	  black	  classroom	  teachers	  
4. Grant	  students	  opportunity	  to	  grade	  the	  teachers	  and	  staff;	  report	  findings	  
5. Teach	  administrators	  how	  to	  hire	  empathetic	  teachers	  
6. Award	  bonuses	  to	  teachers	  who	  bring	  about	  improvements	  in	  grades	  and	  scores	  
7. Increased	  minority	  representation	  (teachers)	  
8. Hiring/staffing	  in	  line	  with	  student	  population	  
9. Increased	  certified	  staffing	  that	  would	  focus	  exclusively	  on	  closing	  the	  gap	  
10. Hire	  enough	  reading	  specialists	  so	  that	  students	  will	  not	  drop	  below	  grade	  level	  in	  reading	  
11. Hire	  more	  diverse	  staff	  
12. Hire	  and	  retain	  more	  teachers	  and	  admin	  of	  color	  
13. Staff	  recruiting	  team	  –	  all	  grade	  levels	  and	  demographics	  recruit	  for	  district	  
14. All	  students	  see	  themselves	  represented	  in	  staff	  
15. African	  American	  ratio	  of	  teachers	  improved	  
16. Diverse	  staff	  
17. More	  African	  American	  teacher	  from	  PreK-‐high	  school	  
18. More	  make	  African	  American	  teachers	  
19. Extra	  support	  for	  classes	  like	  ELL/CWC	  model	  
20. Pipeline	  program	  for	  African	  American	  teachers	  
21. Increase	  #	  of	  African	  American	  teachers	  
22. Ensure	  minority	  teaching/administration	  
23. Deal	  with	  staff	  prejudices	  
24. Hire	  more	  certified	  African	  American	  classroom	  teachers	  
25. Hire	  more	  black	  teachers	  
26. Hire	  diversity	  coordinator	  for	  district	  
	  
Preschool/Readiness	  
1. Increase	  minority	  enrollment	  in	  preschool	  education	  programs	  
2. Pre-‐K	  for	  all	  
3. Preschool	  for	  all	  students	  
4. Intensive	  language	  development	  programs	  in	  preschool	  and	  kindergarten	  
5. Access	  to	  high	  quality	  preschool	  
6. Free	  preschool	  
7. Pre-‐K	  early	  intervention	  
8. All	  children	  have	  equal	  access	  to	  quality	  early	  childhood	  education	  
9. Pre-‐K	  at	  age	  three	  for	  all	  
10. Preschool	  –	  Quality	  for	  everyone	  
11. Universal	  Pre-‐K	  for	  all	  
12. All	  pre-‐K	  programs	  in	  the	  district	  equal	  
13. High	  quality	  preschool	  for	  all	  children	  
14. Make	  preschool/early	  childhood	  education	  accessible	  to	  all	  students	  
15. Universal	  preschool	  
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Professional	  Learning	  
3. Teacher	  exchanges	  
4. Administrator	  exchanges	  
5. Book	  studies	  
	  
Research/Learning	  From	  Others	  
1. Explore	  local	  schools	  that	  are	  experiencing	  success	  in	  closing	  the	  achievement	  gap	  
2. Outside	  of	  district	  help	  from	  schools	  with	  high	  academic	  achievement	  of	  minorities	  
3. Find	  successful	  districts	  and	  schools	  to	  model	  for	  us	  
4. Make	  outside	  of	  district	  professional	  conversations	  available	  to	  teachers	  
5. Teacher	  focus	  groups	  
6. Ask	  experts	  in	  education	  
7. Partner	  with	  a	  successful	  school	  district	  
8. Learn	  from	  other	  school	  districts	  
9. Solicit	  outside	  resources	  
10. Bring	  in	  outside	  consultants	  to	  educate	  the	  educators	  on	  cultural	  issues	  unique	  to	  African	  American	  

families	  
11. Hire	  consultants	  that	  work	  specifically	  with	  students	  that	  are	  challenged	  with	  these	  specific	  goals	  and	  

tasks	  
	  
School/District/Community	  Culture	  
1. Listen	  to	  African	  American	  teaching	  staff.	  	  Many	  have	  been	  offering	  ideas	  for	  years.	  
2. Listen	  to	  our	  staff	  who	  are	  nonwhite	  
3. Reframe	  issues	  as	  a	  global	  deficiency	  
4. Create	  a	  learning	  community	  where	  everyone	  reaches	  their	  full	  potential	  
5. Everyone	  recognized	  that	  there	  is	  a	  flaw	  in	  our	  system	  
6. Encourage	  learning	  culture	  
7. Listen	  to	  the	  stories	  of	  those	  whose	  stories	  are	  different	  from	  our	  own	  
8. Truly	  celebrate	  diversity/culture	  
9. College	  going	  culture	  for	  all	  students	  
10. We	  must	  be	  more	  inclusive	  and	  welcoming	  
11. Help	  the	  African	  American	  teachers	  feel	  more	  valued	  and	  comfortable	  
12. Be	  willing	  to	  change	  
13. Respect	  both	  ways	  –	  well,	  three	  ways	  
14. Find	  ways	  to	  break	  down	  the	  “Kirkwood”	  culture	  of	  exclusivity	  
15. Spend	  the	  first	  two	  weeks	  of	  school	  building	  relationships	  in	  the	  school	  
16. Continue	  open	  discussions	  
17. Love-‐Care-‐Desire	  to	  see	  achievement	  
18. Encourage	  and	  celebrate	  out	  of	  the	  box	  thinking	  among	  the	  staff	  
19. Focus	  data	  conversations	  on	  teachers	  and	  not	  always	  on	  “what’s	  wrong	  w/students”	  
20. Focus	  on	  the	  individual	  and	  how	  they	  learn	  
21. Leadership	  must	  not	  support	  or	  entertain	  the	  “nay-‐sayers”	  or	  those	  who	  complain	  loudly	  about	  increased	  

accountability	  
	  
Students	  
1. Increase	  leadership	  
2. Talk	  with	  current	  students	  and	  ask	  them	  what	  they	  need	  to	  succeed;	  ensure	  student	  voice	  
3. Ask	  students	  what	  they	  believe	  success	  looks	  like	  
4. Engage	  more	  African	  American	  students	  –	  hear	  their	  needs	  
5. Encourage	  AP	  entry	  –	  high	  standards	  for	  all	  students	  
6. Ensure	  post-‐high	  school	  placement	  that	  meets	  all	  student	  needs	  
7. Student	  advocates/leaders	  
8. Kids	  teach	  kids;	  mentorship	  programs,	  tutoring	  programs	  
9. Encourage	  black	  boys	  to	  take	  more	  challenging	  courses	  
10. Mentors	  for	  all	  
11. Relationship	  building	  with	  kids	  
12. Listen	  to	  and	  incorporate	  the	  voices	  of	  our	  students	  
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13. School	  mentor	  for	  every	  child	  
14. Help	  students	  establish	  relationships	  with	  their	  peers	  
15. Leadership	  development	  programs	  for	  all	  African	  American	  students	  
16. Require	  students	  to	  take	  leadership	  roles	  in	  their	  schools	  
17. Make	  high	  school	  kids	  know	  importance	  of	  taking	  AP	  and	  Honors	  courses	  and	  succeeding	  	  
18. Go	  to	  middle	  schools	  and	  make	  them	  aware	  of	  AP	  and	  Honors	  classes	  
19. Make	  them	  know	  about	  AG	  and	  that	  they	  can	  still	  be	  successful	  
20. Make	  kids	  aware	  of	  AG	  
21. Tutoring/interventions	  for	  students	  
	  
Systems/Structures/Programs/Policies	  
1. Examine	  who	  will	  benefit	  from	  what	  we	  do	  and	  who	  will	  not	  
2. Restructure	  the	  middle	  school	  to	  meet	  the	  needs	  of	  students	  
3. Year-‐round	  school	  for	  elementary	  and	  middle	  to	  increase	  literacy	  and	  math	  skills	  
4. More	  space/staff	  for	  students	  who	  have	  fallen	  behind	  (individualized	  education)	  
5. Year	  round	  school	  
6. Restructuring	  the	  high	  school	  for	  literacy	  in	  order	  to	  meet	  graduate	  requirements	  
7. Restructure	  the	  elementary	  school	  for	  literacy	  achievement	  
8. Smaller	  class	  sizes	  
9. Lower	  class	  sizes,	  work	  loads	  
10. Special	  achievement	  groups	  in	  elementary	  school	  
11. Honors/AP	  classes	  reflect	  diversity	  in	  school	  %	  
12. Class	  structure	  1st	  thru	  3rd	  grade	  
13. Electives	  in	  elementary	  
14. PE	  every	  day	  
15. Gifted	  instruction	  for	  all	  
16. Reduce	  barriers	  to	  AP,	  Honors	  classes	  
17. K-‐2	  and	  3-‐5	  buildings	  
18. Two	  teachers	  per	  classroom	  
19. Gender-‐based	  classrooms	  
20. Literacy	  labs	  
21. Fifth	  to	  sixth	  grade	  transitions	  
22. Early	  childhood,	  elementary	  interventions,	  summer	  academy	  
23. Test	  for	  gifted	  differently	  
24. Think	  creatively	  about	  activities,	  clubs,	  sports,	  etc	  –	  structures	  
25. Ensure	  quality	  tiered	  supports	  are	  in	  place	  at	  all	  levels,	  all	  schools	  –	  respond	  when/before	  issues	  are	  big	  
26. Summer	  enrichment	  programs	  –	  not	  necessarily	  educators	  
27. Summer	  fun	  program	  connected	  to	  school	  
28. Restructure	  classes	  (not	  by	  ELA,	  math,	  etc)	  
29. Career	  development/awareness	  K-‐12	  
30. Encourage	  more	  extra	  curricular	  activities	  
31. “Bend	  the	  Book”	  sometimes	  instead	  of	  always	  “By	  the	  Book”	  
32. Transportation	  available	  to	  all	  
33. Create	  Academic	  POD	  within	  the	  school	  that	  awards	  not	  necessarily	  A	  or	  B	  grades	  but	  improvement	  
34. Get	  out	  of	  the	  egg	  carton	  model	  of	  schooling	  
35. Eliminate	  high	  stakes	  testing	  
36. Start	  an	  organization/group	  that	  counsels	  and	  are	  there	  to	  be	  support	  for	  students	  who	  aren’t/are	  

succeeding	  academically	  
37. Require	  students	  with	  rigorous	  classes	  to	  take	  study	  halls	  
38. Longer	  school	  day	  
39. Summer	  school	  
40. Expanded	  school	  day	  and	  Saturday	  half-‐days	  
41. Mandatory	  arts	  and	  music	  
42. Mandatory	  athletics	  
43. Same	  gender	  classrooms	  in	  elementary	  school	  
44. Stop	  Kirkwood	  nepotism	  hires	  –	  leads	  to	  Groupthink	  
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45. Program	  that	  regularly	  brings	  together	  students	  of	  color	  from	  all	  levels	  of	  the	  district	  (young	  can	  look	  up	  
to	  old,	  old	  can	  be	  mentors)	  

46. Established	  programs	  must	  be	  put	  in	  place	  to	  help	  rapidly	  close	  gaps	  for	  students	  who	  enter	  the	  district	  
with	  deficits	  

47. Give	  better	  incentives	  for	  high	  GPAs	  
48. Holistic/Wrap	  around	  services	  
49. Social	  support	  groups	  –	  high	  school	  homeroom	  based	  
50. Require	  students	  to	  be	  involved	  in	  many	  activities	  
	  
Unsure	  of	  where	  to	  place	  these	  
1. Be	  creative.	  	  Why	  not?	  
2. Happy	  and	  healthy	  
3. If	  every	  child	  had	  an	  advocate	  at	  school	  
4. Boy	  engagement	  -‐	  What	  does	  it	  look	  like?	  
5. Think	  outside	  the	  classroom/box	  
6. Don’t	  be	  afraid	  to	  say	  we	  must	  change	  
7. Look	  at	  Kirkwood’s	  last	  gap	  committee	  
8. Incorporate	  daily	  goals	  into	  everyday	  school	  and	  home	  life	  
9. Learn	  from	  our	  mistakes	  
10. Accept	  brilliance	  from	  a	  brown	  face	  
11. Meet	  every	  child’s	  needs	  
12. Show	  the	  reality	  of	  a	  poor	  education	  
13. Analyze	  the	  data	  to	  determine	  if	  socio-‐economic	  issues	  are	  coming	  into	  play	  
14. Increase	  presence	  visually	  of	  people	  who	  are	  diverse	  
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Convened	  under	  the	  direction	  of	  
Board	  of	  Education	  and	  with	  full	  

support	  of	  district	  level	  
administration	  

	  
“We	   can,	   whenever	   and	   wherever	   we	   choose,	  
successfully	  teach	  all	  children	  whose	  schooling	   is	  of	  
interest	  to	  us.	  We	  already	  know	  more	  than	  we	  need	  
in	   order	   to	   do	   this.	   Whether	  we	   do	   it	  must	   finally	  
depend	   upon	   how	   we	   feel	   about	   the	   fact	   that	   we	  
haven’t	  so	  far.”	  	  
	  	   	   	   	  	  	  	  	  	  	  	  -‐	  Dr.	  Ron	  Edmonds	  
	  

60	  Members	  
Racially	  Diverse	  

Community	  members,	  
Staff,	  and	  School	  Board	  

Seven	  meetings	  scheduled	  with	  
possible	  additions.	  

Report	  to	  Board	  of	  Education	  by	  
March	  1,	  2016	  

Kirkwood	  Task	  Force	  to	  Ensure	  Success	  for	  All	  Students	  
-‐	  An	  Intentional	  Focus	  on	  the	  Achievement	  of	  African-‐American	  Learners	  -‐	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
The	  Task	  Force	  has	  met	  twice,	  with	  a	  focus	  thus	  far	  on	  member	  feelings/beliefs	  and	  a	  generation	  of	  early	  
ideas.	  	  Data	  analysis	  will	  be	  a	  significant	  part	  of	  our	  work	  to	  better	  understand	  needs	  and	  what	  must	  be	  
done	  at	  the	  school,	  district,	  and	  community-‐level.	  	  	  Initial	  themes	  we’ve	  identified	  for	  exploration	  are	  
listed	  below.	  
	  
• Staff	  should	  be	  diverse	  and	  skilled	  at	  teaching/supporting	  diverse	  learners	  	  
• Curriculum	  should	  be	  truly	  inclusive,	  reflecting	  diverse	  cultures	  and	  the	  contributions	  of	  diverse	  

individuals/groups	  
• We	  should	  create	  regular,	  intentional	  opportunities	  to	  learn	  from	  schools,	  districts,	  and	  other	  

organizations	  that	  are	  performing	  well	  and	  supporting	  diverse	  populations	  
• Equity	  should	  be	  evident	  across	  all	  academic	  programs,	  classes,	  and	  opportunities	  for	  students	  
• Behavioral/discipline	  data	  should	  reflect	  equitable	  practices	  grounded	  in	  positive	  relationships	  and	  

high	  student	  engagement	  
• All	  children	  should	  be	  equally	  ready	  for	  school	  and	  have	  equitable	  access	  to	  opportunities	  
• All	  students	  should	  be	  able	  to	  be	  themselves,	  knowing	  they	  will	  be	  included	  and	  have	  their	  needs	  met	  
• We	  should	  have	  high	  expectations	  for	  all	  students	  and	  provide	  differentiated	  supports	  to	  ensure	  each	  

person	  has	  a	  narrative	  of	  success	  within	  our	  system	  
• We	  should	  regularly	  examine	  practices,	  systems,	  and	  policies	  to	  ensure	  they	  are	  supportive	  of	  all	  

students	  
• We	  should	  be	  creative	  in	  our	  action	  planning,	  having	  an	  open	  mind	  about	  roles,	  responsibilities,	  and	  

possible	  actions	  
• We	  should	  engage	  staff,	  families,	  and	  community	  members	  in	  meaningful	  partnerships	  built	  on	  

shared	  support	  and	  responsibility.	  
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KSD	  Task	  Force	  –	  Possible	  Goals	  
Notes	  from	  June	  2015	  Meeting	  

	  
	  
Group	  A	  
• Staff	  reflects	  student	  body	  
• Environment	  fostering	  courageous	  conversations	  and	  common	  vocabulary	  
• Consistent	  expectations	  
• Sub-‐group	  accountability,	  continuously	  monitored	  
• Required	  social	  justice	  training	  /educational	  equity	  –	  inclusion,	  implicit	  bias	  
• Relationship	  piece	  
	  
So	  that…	  

1. District	  develops	  structures,	  processes,	  policies,	  and	  accountability	  measures	  that	  reflect	  educational	  
equity.	  

2. All	  teachers	  are	  equipped	  and	  competent	  to	  work	  effectively	  with	  all	  students	  and	  understand	  their	  
own	  biases.	  

So	  that…	  
A. They	  can	  develop	  meaningful,	  authentic	  relationships	  and	  have	  consistent	  expectations	  

for	  all	  students	  
B. Students	  and	  parents	  feel	  valued/connected	  
C. Students	  develop	  ownership	  of	  learning	  (autonomous	  learners)	  
D. Students	  are	  life-‐ready	  

	  
	  
Group	  B	  

• Achievement/success	  (measured	  via	  graduation	  rates,	  GPA,	  SAT,	  credits,	  clinic	  data,	  attendance,	  
discipline	  

• Confidence	  
• Opportunities	  
• Create	  conditions	  for	  success	  
• Happy	  
• Likes	  school	  
• Mindset	  of	  a	  student	  
• Adult-‐ready/life-‐ready	  
• Exposure	  

	  
Create	  conditions	  and	  provide	  opportunities	  so	  that	  all	  students	  have	  the	  confidence	  and	  mindset	  of	  a	  learner	  in	  
order	  to	  be	  life-‐ready.	  
	  
	  
Group	  C	  
By	  the	  end	  of	  the	  2015-‐2016	  school	  year,	  	  

1. All	  staff	  will	  engage	  in	  social	  justice	  training	  and	  be	  held	  accountable,	  per	  the	  evaluation	  process,	  
for	  meeting/not	  meeting	  benchmarks	  (quarterly	  or	  every	  three	  months)	  

2. Students	  will	  feel	  empowered	  to	  make	  a	  difference	  in	  their	  world	  
	  
	  
Additional	  notes/ideas	  about	  goals	  and	  training	  

• Teaching	  &	  Leading	  for	  Social	  Justice	  	  
• Training	  should	  be	  accurate,	  require	  teachers	  to	  read	  a	  book	  
• Root	  of	  problem	  is	  systemic	  racism	  –	  privilege	  must	  be	  examined,	  white	  fear/fragility,	  threatened	  

egos	  
• Leadership	  will	  be	  key	  to	  understanding,	  changing	  culture	  
• Kirkwood	  effect	  –	  commitment	  must	  be	  made	  	  -‐	  all,	  mandatory,	  accountable	  
• Student	  voice/empowerment	  important,	  as	  is	  family/community	  engagement,	  relationships	  
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• Because	  we	  hire	  the	  “best	  of	  the	  best,”	  our	  teachers	  often	  think	  they	  don’t	  need	  to	  grow,	  change,	  
improve	  

• Curriculum	  must	  be	  examined,	  addressed	  
	  
	  
Summary	  commentary/notes	  
• While	  eliminating	  the	  achievement	  gap	  was	  our	  designated	  purposed	  for	  convening	  as	  a	  task	  force,	  there	  

was	  relatively	  little	  mention	  of	  student	  achievement	  (or	  other	  discrepancies/gaps)	  by	  the	  three	  groups.	  	  
Should	  we	  state	  this	  as	  a	  goal	  or	  does	  the	  task	  force	  feel	  it	  minimizes	  our	  purpose?	  

• There	  was	  heavy	  emphasis	  on	  ensuring	  all	  staff	  members	  are	  adequately	  prepared	  to	  meet	  the	  needs	  of	  
all	  students,	  with	  discussion	  of	  mandatory	  training	  around	  equity/social	  justice	  and	  accountability	  for	  
not	  meeting	  expectations.	  	  Do	  we	  feel	  training/staff	  preparation	  is	  a	  goal	  or	  is	  it	  necessary	  to	  achieve	  a	  
higher	  goal?	  

• There	  was	  considerable	  fondness	  of	  the	  phrase	  “life-‐ready,”	  suggesting	  our	  goal	  goes	  beyond	  high	  grades,	  
graduation	  rates,	  or	  even	  college/career	  ready.	  	  What	  do	  we	  think	  life-‐ready	  means	  and	  how	  might	  that	  
impact	  our	  goals	  and	  action	  planning?	  

• Two	  areas	  –	  curriculum	  and	  representative	  staffing,	  were	  mentioned	  in	  the	  notes	  but	  have	  been	  an	  
ongoing	  thread	  in	  conversations.	  	  Does	  the	  Task	  Force	  view	  these	  are	  possible	  goals	  or	  are	  them	  means	  to	  a	  
larger	  end?	  

• Many	  ideas	  listed	  and	  discussed	  could	  actually	  be	  part	  of	  action	  plans	  toward	  achieving	  a	  desired	  goal.	  	  
We	  used	  “So	  that…”	  to	  push	  our	  thinking	  in	  June	  (i.e.	  Teachers	  should	  have	  strong	  relationships	  with	  
students	  so	  that	  they	  know	  their	  students	  deeply	  as	  learners,	  so	  that	  they	  can	  better	  personalize	  teaching	  
and	  learning,	  so	  that	  all	  students	  achieve	  at	  desired	  levels.	  	  Does	  our	  group	  feel	  there	  are	  “bottom	  line”	  
goals	  that	  must	  be	  met	  if	  we	  are	  to	  be	  successful?	  	  How	  will	  we	  know	  we’ve	  been	  successful?	  

	  
	   	  



	   45 

Task	  Force	  Action	  Plan	  
Initial	  Draft	  of	  Action	  Items,	  September	  2015	  

	  
Learning	  from	  Others	  

	  
1. Identify	  schools	  in	  our	  region	  doing	  successful	  work	  and	  arrange	  tours/meet	  ups	  
2. Interview	  parents	  and	  students	  as	  input	  	  
3. Visit	  STRIDE	  at	  Ladue,	  OFallon,	  Illinois,	  Pattonville,	  Rockwood	  to	  see	  how	  they	  changed	  AP	  class	  

representation	  with	  ethnicities	  
4. Investigate	  strategies	  that	  were	  successful	  at	  Ladue	  
5. We	  want	  to	  visit	  schools	  and	  determine	  how	  the	  school's	  leadership	  sets	  expectations	  for	  staff	  

and	  students.	  Also,	  how	  do	  they	  communicate	  these	  efforts	  and	  what	  we	  need	  to	  communicate	  
to	  our	  parents	  and	  community?	  

6. Discussion:	  Washington	  University:	  Hawthorne	  School,	  City	  Academy,	  North	  City,	  KIPP,	  
Pattonville,	  Marian	  Middle	  School	  Loyola	  Academy-‐100	  percent	  black	  achieving	  at	  high	  levels-‐
no	  entrance	  requirement.	  

7. Look	  into	  the	  Move	  Your	  Bus	  by	  Ron	  Clark.	  
8. Recommend	  that	  we	  partner	  with	  a	  successful	  school.	  Can	  we	  partner	  with	  Washington	  

University?	  
9. Next	  step:	  Check	  with	  Bryan	  and	  Jeanette	  on	  how	  we	  can	  bring	  teachers	  and	  staff	  from	  our	  

schools	  to	  tour	  some	  of	  the	  schools	  above.	  
	  
	  
Equitable	  Practices:	  Systems,	  Structures,	  &	  Policies	  
	  
1. Diversity	  Leadership	  Group	  (modeled	  after	  DLG)	  
2. Expand	  preschool	  option	  
3. Embed	  within	  our	  data	  protocols	  -‐	  	  

• An	  outside	  view	  with	  staff	  not	  tied	  to	  buildings	  
• Have	  staff	  in	  building	  do	  separate	  analysis	  
• Have	  diverse	  team	  representation	  on	  data	  teams	  
• Change	  labels	  to	  create	  action,	  change	  perspective	  and	  mindset	  
• Example:	  If	  50%	  of	  males	  who	  are	  black	  did	  not	  graduate	  becomes	  50%	  of	  males	  who	  are	  

white	  did	  not	  graduate.	  What	  would	  we	  do?	  
4. Coordinate	  book	  fairs	  beforehand-‐	  pre-‐ordering	  and	  getting	  diverse	  books	  up	  front	  
5. Signature	  calls	  to	  action-‐create	  a	  list	  that	  curriculum	  committees	  could	  review	  before	  writing	  

curriculum	  
6. Create	  a	  pre-‐district	  review	  committee	  that	  would	  
7. Cultural	  Review	  Committee	  =	  diverse	  group	  of	  people	  looking	  at	  gender,	  race,	  etc.	  in	  text.	  
8. Could	  parents	  be	  apart	  of	  the	  curriculum	  writing	  process?	  
9. Explore	  wraparound	  services.	  
10. Actively	  recruit	  our	  students	  of	  color	  for	  groups,	  activities,	  to	  increase	  participation.	  
11. Copy	  of	  parent	  handbook	  (should	  all	  parents	  district-‐wide	  be	  required	  to	  sign	  contracts?)	  that	  

includes	  information	  about	  meeting	  basic	  needs	  ...recommended	  hours	  of	  sleep,	  reading	  20	  
minutes	  a	  day,	  etc	  in	  handbooks	  

12. Need	  central	  office	  administrator	  dedicated	  to	  equity	  
13. Teacher	  accountability:	  

• Teachers	  held	  accountable	  via	  KEES	  and	  further	  outlined	  expectations	  
• Tie	  to	  money	  
• Discipline	  data	  	  
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Engaging	  Our	  Community:	  Strengthening	  Relationships	  

	  
1. Get	  the	  word	  out	  to	  the	  community	  to	  make	  sure	  they	  know	  what	  we	  are	  doing	  
2. Determine	  families	  of	  color	  at	  each	  building	  with	  whom	  we	  need	  to	  strengthen	  relationships	  

and	  think	  through	  how	  we	  can	  achieve	  this	  goal	  (home	  visits,	  etc)	  
3. Parent	  community	  liaisons	  in	  every	  building	  
4. Positive	  engagement	  with	  parents	  PRIOR	  to	  negative	  
5. Not	  use	  exclusive	  electronic	  communication	  with	  parents	  
6. Town	  hall/conversation	  circle	  with	  trusted	  community	  members	  who	  can	  help	  facilitate	  

conversations	  to	  learn	  from	  parents	  about	  how	  we	  can	  better	  engage/serve	  all	  of	  our	  families	  
7. Build	  relationships	  with	  students	  and	  parents	  

• Importance	  of	  ethnicity	  (example:	  interactions	  are	  different	  with	  males	  who	  are	  African	  
American	  

• Open	  buildings	  up	  for	  parents	  to	  experience	  instruction	  themselves;	  tier	  1,	  2,	  and	  3	  so	  that	  
they	  have	  a	  first	  hand	  understanding	  

• Look	  at	  research	  from	  Dr.	  Joy	  Degruy	  on	  what	  promotes	  students	  feeling	  welcomed	  -‐	  hand	  
and	  eye	  contact	  and	  one	  affirmation	  daily	  

• How	  do	  we	  communicate	  our	  efforts	  and	  what	  we	  need	  to	  communicate	  to	  our	  parents	  and	  
community?	  

8. Parents	  want	  better.	  How	  do	  we	  help	  communicate	  the	  solution?	  How	  do	  we	  teach	  empathy	  to	  
our	  staff?	  

9. All	  represented	  by	  all	  families	  at	  all	  functions	  (athletic,	  academic,	  etc.,	  
10. Relationships	  with	  the	  teachers	  (staff	  members	  reaching	  out	  and	  getting	  to	  know	  the	  families	  

and	  students	  better	  
11. Setting	  up	  opportunities	  for	  families	  to	  also	  network	  with	  other	  families	  
12. Opportunities	  for	  schools	  to	  share	  best	  practices	  around	  engaging	  families	  -‐	  What	  are	  they	  

currently	  doing?	  What	  works?	  What	  doesn’t?	  
13. Engaging	  the	  parents	  in	  different	  ways….	  
14. Parental	  relationships	  are	  getting	  worse	  and	  what	  can	  we	  do	  to	  reverse	  this	  perception.	  Change	  

of	  the	  guard	  and	  maybe	  parents	  being	  left	  out.	  
15. Maybe	  at	  Open	  House	  the	  parents	  who	  did	  not	  show	  up	  we	  can	  invite	  them	  out	  personally	  and	  

see	  if	  they	  can	  then	  meet	  on	  a	  separate	  date	  
16. Look	  at	  all	  of	  the	  most	  disadvantaged	  students	  and	  wondered	  who	  can	  take	  who?	  Offered	  

additional	  assistance	  and	  established	  deeper	  relationships.	  
17. Pastors	  at	  all	  churches	  to	  give	  sermons	  on	  the	  importance	  of	  community	  engagement	  and	  

student	  achievement.	  
18. We	  need	  to	  know	  what	  the	  issues	  are.	  Someone	  that	  the	  parents	  of	  color	  feel	  comfortable	  with	  

to	  share	  with	  us	  how	  they	  truly	  feel,	  what	  their	  experiences	  are.	  
19. A	  "talk	  before	  the	  talk"	  as	  in	  Alvin	  or	  some	  other	  non-‐school	  district	  member	  addressing	  a	  

group	  in	  Meacham	  to	  allow	  community	  members	  to	  speak	  their	  minds	  ...	  This	  is	  a	  VERY	  
important	  strategy	  to	  get	  the	  information	  we	  REALLY	  need.	  	  We	  are	  working	  to	  "fix"	  problems	  
but	  we	  are	  not	  aware	  of	  what	  the	  "real	  issues"	  are.	  

20. Book	  studies	  for	  parents	  
	  

	  
Staffing	  
	  
4. Teach	  for	  Kirkwood	  program	  ~	  envision,	  establish	  and	  fund	  -‐	  a	  homegrown	  way	  for	  us	  to	  mentor	  

students	  of	  color	  to	  return	  to	  KSD	  and	  teach	  for	  us.	  
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5. Continue	  with	  focused	  Minority	  Recruitment	  Fair	  (every	  other	  year)	  
6. Mentoring	  for	  minority	  staff	  within	  the	  building	  by	  staff	  of	  color	  
7. New	  Teachers	  (to	  Kirkwood	  and	  the	  procession):	  In	  opening	  orientation	  days,	  provide	  

orientation	  on	  achievement	  gap	  topics,	  social	  justice	  etc.	  	  Provide	  mentors	  with	  the	  same	  
information	  so	  they	  can	  support	  in	  the	  building.	  

8. Continue	  meeting	  with	  minority	  teachers	  on	  a	  regular	  basis.	  Reach	  out	  for	  feedback	  on	  how	  
they	  are	  feeling,	  what	  they	  are	  noticing.	  	  

9. Ensure	  diverse	  interview	  panels	  at	  every	  level,	  for	  every	  position.	  

	  
	  
Leadership	  
	  
7. Student	  Learning	  Objectives:	  Use	  teacher	  impact	  plans	  as	  an	  avenue	  for	  staff	  to	  focus	  on	  their	  

impact	  on	  students	  of	  color.	  
8. Train	  building	  leaders	  (go	  through	  a	  formal	  training	  program)	  -‐	  DLG	  -‐	  DIversity	  Leadership	  

Group	  -‐	  Give	  them	  release	  time,	  pay	  them	  to	  do	  so	  
9. Training	  for	  administrators	  and	  teacher	  leaders	  

• Intensive	  diversity	  training	  required	  (using	  an	  outside	  organization)	  (More	  bang	  for	  our	  
buck?)	  

• Focus	  on	  white	  privilege/understanding/identity	  
• Train	  interview	  committees	  to	  ask	  the	  right	  questions/look	  for	  the	  right	  answers	  as	  it	  

pertains	  to	  equity	  
• Teacher	  training	  on	  classroom	  management;	  teach	  teachers	  how	  to	  keep	  the	  child	  in	  the	  

classroom	  
	  
	  
	  
Training	  	  
3. 	  
1. Increasing	  cultural	  competencies	  
2. District	  wide	  required	  reading/watching	  with	  guiding	  questions	  -‐	  must	  upload	  documents	  to	  

KEES	  to	  prove	  involvement	  
3. Equity	  Class	  work	  on	  “continuing	  education”	  activities/programs	  to	  supplement	  February	  PD	  
4. Humans	  of	  Kirkwood	  (Stories)	  
5. Require	  professional	  development	  for	  all	  staff	  with	  initial	  and	  regular	  refreshers	  on	  cultural	  

sensitivity.	  Continued	  support	  includes	  
• OK	  to	  ask	  for	  help	  
• Not	  a	  racist	  to	  ask	  questions	  
• OK	  to	  make	  mistakes	  
• realize	  conversations	  are	  uncomfortable	  
• Expect	  non-‐closure	  

6. Possible	  book	  studies:	  The	  Pedogogy	  of	  Confidence	  
7. Cultural	  competency	  needs	  to	  be	  guaranteed	  at	  every	  level	  
8. Parents	  want	  better.	  How	  do	  we	  help	  communicate	  the	  solution?	  How	  do	  we	  teach	  empathy	  to	  

our	  staff?	  
9. Ask	  the	  question:	  What	  did	  we	  see	  and	  how	  does	  it	  translate	  to	  Kirkwood	  to	  help	  our	  students?	  

After	  a	  tour	  of	  a	  school,	  ask	  the	  teacher/staff	  to	  write	  an	  action	  step	  or	  create	  a	  video	  on	  how	  we	  
can	  bring	  this	  change	  to	  Kirkwood.	  	  

10. Training	  piece.	  KSDTV	  and	  watch	  a	  video	  to	  train	  teachers	  on	  how	  to	  actively	  recruit	  African-‐
American	  students	  to	  enroll	  and	  participate	  in	  classes.	  Karen	  Ambuel	  created	  a	  video	  based	  in	  
the	  book:	  Every	  Closed	  Eye	  Ain't	  Sleep.	  
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11. How	  do	  we	  set	  up	  a	  closed	  training	  video	  for	  staff	  only?	  
12. Train	  staff	  on	  teaching	  expectations	  to	  students	  and	  families.	  
13. New	  Teachers	  (to	  Kirkwood	  and	  the	  profession:	  	  establish	  a	  training	  to	  complete	  after	  their	  

second	  year	  in	  the	  district	  around	  issues	  of	  social	  equity	  and	  culturally	  responsive	  
teaching.	  	  Follow	  up	  with	  half	  day	  in	  first	  and	  second	  semester	  of	  year	  2	  in	  the	  district.	  	  

14. Consider	  a	  “Jack-‐Kirkland-‐like”	  experience/tour	  of	  neighborhoods	  
15. Book	  Studies	  in	  every	  building	  (NG	  model)	  
16. Common	  training	  experience	  for	  each	  building	  -‐	  How	  to	  honor	  that	  buildings/people	  may	  be	  at	  

different	  places	  on	  the	  journey?	  	  	  
17. Follow	  ups	  to	  February	  (make	  that	  part	  of	  the	  planning)	  -‐	  Perhaps	  that	  could	  be	  action	  steps	  of	  

our	  Equity	  Group	  
18. Mandatory	  district	  book/article	  study	  -‐	  3	  readings	  

• An	  article	  that	  helps	  you	  see	  the	  baggage	  that	  you	  bring	  to	  the	  table	  (video	  -‐	  grocery	  
story	  video)	  

• An	  article	  that	  allows	  teachers	  to	  see	  personal	  and	  social	  experiences	  from	  their	  
students	  of	  color	  perspective	  

• Systemic	  racism	  	  	  	  
• Amy’s	  Ted	  Talk	  (Lucky	  Zip	  Codes)	  
• Map	  data	  with	  guiding	  questions	  
• Proud	  Flesh	  Reading	  with	  guiding	  questions	  (have	  to	  submit	  articles	  that	  you	  have	  read	  

and	  discussed	  as	  “artifacts”	  in	  your	  KEES	  evaluation	  
19. Humans	  of	  Kirkwood	  (stories	  of	  Kirkwood	  people)	  -‐	  talk	  to	  “Keith”	  live	  on	  twitter	  after	  you	  hear	  

his	  story	  
20. Focus	  on	  white	  privilege/identity/understanding	  
21. Cultural	  training,	  Frequent	  (monthly	  basis)	  and	  on	  going	  
22. Must	  be	  mandatory,	  penalties	  tied	  to	  not	  showing	  up	  
23. Take	  responsibility	  
24. Required	  training	  for	  new	  teachers	  during	  new	  teacher	  training	  (an	  ENTIRE	  DAY)	  
25. Bring	  in	  outside	  facilitators	  who	  are	  trained	  in	  this	  work	  -‐	  puts	  teachers	  and	  administrators	  side	  

by	  side	  as	  learners	  
26. Hold	  caucus	  groups	  particularly	  for	  our	  staff	  of	  color	  (so	  they	  are	  not	  always	  the	  ones	  called	  on	  

to	  “teach”	  about	  privilege)	  
27. Train	  interview	  committees	  to	  ask	  the	  right	  questions/look	  for	  the	  right	  answers	  as	  it	  pertains	  

to	  equity	  
28. Teacher	  training	  on	  classroom	  management;	  teach	  teachers	  how	  to	  keep	  the	  child	  in	  the	  

classroom	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
29. De-‐escalation	  training	  for	  all	  
30. PD	  for	  teachers	  to	  develop	  behavioral	  management	  so	  no	  kids	  are	  sent	  out	  
31. Professional	  development	  around	  behavior	  management	  through	  a	  cultural	  lens	  
32. PD	  on	  how	  to	  provide	  Social-‐emotional	  supports	  for	  all	  students	  	  	  	  	  	  
33. “Different”	  teacher	  training	  (i.e.	  authors	  Jawanza	  Kunjufu,	  Ajuma	  Muhammad)	  	  
34. Directed	  training	  for	  coaches	  in	  how	  to	  emphasize	  and	  support	  academics	  first	  
35. Importance	  of	  having	  a	  support	  group	  in	  classes	  together	  
36. Curriculum	  content	  	  
37. Bring	  in	  outside	  facilitators	  if	  needed	  
38. Intentional	  training	  for	  all	  new	  staff	  

• Full	  day	  of	  diversity	  training	  before	  school	  starts	  (or	  required	  to	  attend	  a	  specific	  program	  
provided	  by	  an	  outside	  organization)	  

o Focus	  St.	  Louis	  
o NCCJ	  
o ADL	  

§ DAP	  
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o Focus	  on	  white	  privilege/understanding/identity	  	  	  (Witnessing	  Whiteness)	  
o Teacher	  training	  on	  classroom	  management;	  teach	  teachers	  how	  to	  keep	  the	  child	  in	  the	  

classroom	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
§ De-‐escalation	  training	  for	  all	  
§ PD	  for	  teachers	  to	  develop	  behavioral	  management	  so	  no	  kids	  are	  sent	  out	  
§ Professional	  development	  around	  behavior	  management	  through	  a	  cultural	  lens	  
§ PD	  on	  how	  to	  provide	  Social-‐emotional	  supports	  for	  all	  students	  	  	  	  	  	  

o Curriculum	  Content	  
§ Going	  to	  conferences	  to	  build	  capacity	  for	  teaching	  culturally	  relevant	  content	  

through	  diverse	  lenses	  
§ Discipline	  specific	  

39. Intentional	  training	  for	  existing	  staff	  (Includes	  certified	  and	  non-‐certified	  staff*)	  
• Focus	  on	  white	  privilege/understanding/identity	  
• Curriculum	  Content	  
• Sensitivity	  training	  (training	  specialized	  to	  the	  type	  of	  contact	  they	  have	  with	  kids)	  

40. Offer	  caucus	  groups	  on	  a	  monthly	  basis	  for	  social	  interactions/support/debrief	  -‐	  make	  all	  new	  
employees	  aware	  of	  this	  offering	  

41. De-‐escalation	  training	  for	  all	  
42. PD	  for	  teachers	  to	  develop	  behavioral	  management	  so	  no	  kids	  are	  sent	  out	  
43. Background	  knowledge	  culturally	  relevant/historical	  perspective	  
44. Professional	  development	  around	  behavior	  management	  through	  a	  cultural	  lens	  
45. PD	  on	  how	  to	  provide	  Social-‐emotional	  supports	  for	  all	  students	  	  	  	  	  	  
46. Training	  for	  coaches	  and	  non-‐district	  personnel	  to	  help	  coaches	  emphasize	  and	  support	  

academics	  
	  
	  
Teaching	  &	  Learning	  
	  
1. View	  all	  curriculum	  through	  cultural	  perspective	  
2. Conduct	  cultural	  audits	  of	  curriculum	  

• Do	  a	  curricular	  audit	  on	  a	  grade	  level	  and	  model	  what	  it	  looks	  like	  
• Diverse	  team	  representation	  including	  parents	  
• Are	  the	  students	  connected	  to	  the	  curriculum	  and	  can	  they	  feel	  proud	  and	  respected?	  

3. Cultural	  competency	  needs	  to	  be	  guaranteed	  at	  every	  level	  
4. When	  is	  the	  next	  textbook	  adoption?	  
5. Is	  there	  a	  list	  of	  cultural	  text	  criteria	  we	  could	  consider?	  Does	  this	  exist	  in	  the	  district?	  
6. What	  makes	  a	  text	  diverse?	  Just	  representation?	  AA	  life	  problems/situations?	  
7. Spread	  “the	  what”	  throughout	  the	  curriculum	  K-‐12	  
8. STEM-‐	  baseball	  cards	  to	  encourage	  
9. Not	  good	  enough	  to	  just	  have	  the	  cards,	  but	  helping	  teachers	  be	  intentional	  
10. How	  do	  we	  talk	  about	  historical	  characters	  (George	  Washington)?	  
11. We	  need	  to	  be	  more	  deliberate	  about	  what	  we	  are	  teaching	  
12. How	  do	  we	  balance	  out	  curriculum?	  
13. Could	  there	  be	  a	  concentrated	  effort	  to	  include	  AA	  viewpoints	  in	  curriculum?	  (ex:	  WWI	  from	  the	  

standpoint	  of	  AA	  and	  Whites,	  etc.	  
14. Why	  don’t	  we	  teach	  US	  history	  from	  an	  AA	  standpoint?	  
15. Curriculum	  as	  it’s	  written	  right	  now	  is	  not	  affirming	  AA	  students.	  Where	  are	  the	  places	  we	  could	  

insert	  affirmation	  into	  the	  curriculum?	  
16. Could	  KHS	  mandate	  AA	  history?	  Could	  this	  class	  be	  offered	  earlier	  (middle)?	  Middle	  could	  offer	  

this	  class	  as	  an	  extension.	  
17. Kindergarten	  students,	  are	  they	  engaged?	  Kindergarten	  screeners	  for	  early	  identification,	  does	  

this	  happen?	  Is	  it	  possible?	  	  	  	  
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18. Set	  expectations	  out	  high	  for	  the	  kids,	  but	  we	  must	  expected	  it.	  We	  should	  expect	  high	  
standards	  from	  the	  parents.	  

19. Summer	  workshops	  for	  students	  of	  color.	  
20. Invite	  students	  to	  try	  higher	  classes	  -‐	  math,	  AP,	  honors	  
	  
Equitable	  Environments	   	  

1. Conduct	  cultural	  audits	  of	  buildings	  
2. Diversify	  books	  	  
3. Increasing	  visible	  component	  
4. School	  Library	  &	  Classroom	  Library	  book	  audit	  
5. Create	  a	  culture	  of	  welcoming	  and	  celebration	  
6. Interview	  teachers	  1	  on	  1	  
7. Write	  a	  goal	  for	  each	  school	  -‐	  visuals-‐cultural	  competency	  (Blaires’	  could	  support	  this	  effort)	  
8. Support	  teachers	  in	  accessing	  diverse	  texts	  (elementary)	  
9. Does	  the	  perception	  of	  black	  boys	  making	  good	  grades	  somehow	  create	  a	  negative	  social	  status	  

for	  students?	  
10. Coordinating	  book	  fairs	  

	  
Development	  &	  Resources	   	  
	  
1. KSDF	  as	  resource	  
2. Establish	  fund	  for	  full	  time	  consultation	  in	  areas	  of	  diversity/cultural	  awareness.	  Can	  also	  help	  

with	  mentoring,	  retention	  and	  transition	  of	  staff	  of	  color.	  
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Task	  Force	  Community	  Engagement	  Meetings	  
Themes	  and	  Comments	  from	  Participants	  –	  Jan/Feb	  2016	  

	  
Goals	  
• Is	  our	  goal	  solely	  to	  close/eliminate	  gaps	  in	  achievement	  data	  (i.e.	  MAP	  and	  EOC	  scores)	  or	  do	  we	  have	  

other	  goals	  we	  are	  striving	  to	  accomplish?	  	  
• How	  might	  we	  measure	  progress	  toward	  goals?	  
	  
	  
Data	  Analysis/Study	  
• What	  might	  we	  learn	  from	  disaggregating	  data	  in	  a	  range	  of	  ways?	  

o Education	  level	  of	  parents	  
o Socio-‐economic	  status,	  as	  measured	  by	  Free/Reduced	  Lunch	  (or	  other	  measurements)	  
o Residence	  of	  students	  –	  i.e.	  St.	  Louis/Riverview/Kirkwood,	  Meacham	  non-‐Meacham	  
o Expectations	  within	  the	  home	  
o Parent/family	  perceptions	  about	  schools	  
o Time	  residing	  in	  Kirkwood	  or	  attending	  Kirkwood	  school	  

• How	  do	  our	  discipline	  practices/disparities	  impact	  student	  achievement?	  
• How	  do	  our	  identification	  (gifted,	  special	  education,	  honors/AP)	  practices	  and	  discrepancies	  impact	  

student	  achievement?	  
• How	  might	  historical	  achievement	  data	  be	  presented	  within	  the	  report?	  
	  
Additional	  Ideas/Comments	  
• There	  is	  overwhelming	  appreciation	  for	  the	  term	  “opportunity	  gap,”	  –	  resonated	  strongly	  with	  many	  

people	  
• We	  need	  “aggressive	  outreach”	  to	  ensure	  success	  –	  an	  aggressive	  plan	  to	  ensure	  parents	  are	  with	  us	  and	  

not	  working	  against	  us	  
• The	  language	  in	  our	  schools	  and	  within	  the	  community	  must	  reflect	  a	  true	  belief	  that	  all	  students	  –	  

especially	  African-‐American	  students,	  can	  achieve	  at	  high	  levels.	  	  This	  isn’t	  the	  case	  now.	  
• Teachers	  must	  deeply	  understand	  issues	  if	  we	  are	  to	  make	  gains	  (i.e.	  culture,	  race,	  bias).	  
• Targeted	  efforts	  are	  important	  but	  we	  must	  look	  holistically	  at	  issues,	  at	  race	  in	  schools	  and	  society.	  
• Issues	  of	  race	  and	  achievement	  are	  not	  just	  Kirkwood	  issues	  –	  they	  are	  nationwide	  and	  generational	  
• Mandatory	  unconscious	  bias	  training	  would	  be	  beneficial	  for	  all	  in	  the	  district	  
• Black	  Achievement	  Awards	  are	  appreciated	  but	  too	  many	  people	  are	  missing;	  wish	  white	  students	  from	  

school	  and	  other	  district	  principals	  were	  in	  attendance	  
• Done	  well	  and	  with	  sincere	  respect,	  home	  visits	  are	  valuable	  in	  connecting,	  reaching	  out,	  building	  

relationships	  
• We	  need	  a	  progressive	  movement	  toward	  change,	  not	  just	  isolated	  efforts	  targeting	  one	  issue	  
• Communicating	  efforts	  and	  real	  progress	  will	  be	  essential;	  we	  must	  communicate	  in	  ways	  that	  actually	  

foster	  understanding	  
• Intentionally	  or	  not,	  some	  teachers	  act	  as	  gatekeepers	  to	  honors/AP	  classes,	  limiting	  opportunities	  for	  

student	  learning	  and	  negatively	  impacting	  mindsets	  about	  achievement	  
	  
Additional	  Questions	  	  
• Why	  has	  the	  gap	  gone	  on	  so	  long?	  	  What	  has	  been	  tried	  before	  that	  hasn’t	  worked?	  	  Why	  hasn’t	  more	  been	  

done?	  
• How	  might	  we	  expand	  our	  circle	  –	  and	  our	  efforts,	  beyond	  Kirkwood	  to	  include	  more	  people?	  
• What	  does	  accountability	  look	  like	  within	  the	  report	  and	  for	  our	  work?	  	  How	  can	  we	  ensure	  results	  while	  

supporting	  teachers	  and	  administrators?	  
• What	  roles	  are	  our	  African-‐American	  teachers	  playing	  in	  support	  the	  Task	  Force	  efforts?	  
• Given	  the	  comprehensive,	  “wrap-‐around”	  efforts	  and	  subsequent	  success	  in	  Jennings	  School	  District,	  how	  

might	  we	  better	  address	  students’	  basic	  needs	  to	  support	  learning	  in	  Kirkwood?	  
• What	  does	  “no	  excuses”	  look	  like	  as	  we	  tackle	  our	  opportunity	  and	  achievement	  gaps?	  
• How	  might	  we	  partner	  with	  local	  churches	  to	  sponsor	  bias	  trainings,	  work,	  book	  studies	  and	  

conversations?	  
• How	  might	  the	  community	  support	  district	  efforts	  to	  recruit	  and	  retain	  high	  quality	  teachers	  of	  color?	  
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• How	  can	  we	  best	  orchestrate	  inclusive,	  collaborative	  ongoing	  conversations	  with	  the	  right	  people	  at	  the	  
table?	  

• Why	  aren’t	  more	  conversations	  happening	  in	  classrooms	  about	  race,	  bias,	  privilege,	  and	  current	  events?	  
• How	  will	  the	  district’s	  financial	  situation	  impact	  work	  outlined	  in	  the	  Task	  Force	  report?	  
• How	  can/will	  Special	  School	  District	  be	  included	  in	  our	  work	  and	  conversations?	  	  Will	  we	  have	  full	  

support	  from	  their	  district	  administration	  and	  Board	  of	  Education?	  
• How	  do	  early	  childhood	  experiences	  impact	  student	  achievement	  later?	  	  How	  might	  the	  district	  (or	  

community)	  support	  equitable	  early	  experiences	  that	  lead	  to	  school	  success?	  
• How	  might	  parent	  liaisons	  be	  utilized	  to	  welcome	  and	  support	  new	  families	  of	  color?	  
• What	  studies	  have	  been	  done	  regarding	  race	  relations	  and	  student	  achievement	  in	  communities?	  
• Do	  we	  want	  all	  students	  (of	  color	  or	  otherwise)	  to	  be	  “college	  track”	  or	  attend	  college?	  	  What	  are	  the	  

possible	  roles	  of	  technical/trade	  schools	  in	  support	  of	  students?	  	  	  
• How	  might	  popular	  music	  be	  incorporated	  into	  instruction	  to	  connect	  with	  students?	  
• Given	  that	  other	  “non-‐school”	  work	  is	  already	  happening	  in	  the	  community	  –	  how	  might	  we	  encourage	  

teachers	  and	  administrators	  to	  be	  at	  those	  tables	  for	  those	  conversations?	  
• How	  might	  we	  capitalize	  on	  the	  sincere	  interest	  and	  commitment	  that	  was	  evident	  in	  community	  

conversations	  about	  the	  Task	  Force	  work?	  
• How	  might	  technology	  be	  used	  to	  strengthen	  student	  learning	  and	  reach	  out	  to/connect	  with	  families	  of	  

color?	  
• If	  successful	  work	  is	  already	  underway	  in	  some	  buildings,	  why	  aren’t	  these	  strategies	  being	  shared	  across	  

the	  district?	  	  How	  might	  this	  improve	  so	  we	  can	  learn	  from/with	  others	  and	  promote	  positive	  efforts?	  
• How	  might	  we	  better	  include	  students	  in	  our	  conversations	  about	  race,	  opportunity,	  equity,	  and	  

achievement?	  
• What	  percent	  of	  the	  current	  administrative	  team	  has	  participated	  training	  around	  bias,	  privilege,	  and	  

issues	  of	  race/culture?	  	  Are	  our	  building	  leaders	  prepared	  to	  do	  necessary	  work	  within	  their	  buildings	  
and	  the	  community?	  

	  
	  
The	  following	  recommendations	  were	  in	  the	  original	  draft	  before	  ideas	  were	  merged/focused	  around	  objectives.	  	  
Multiple	  people	  felt	  they	  should	  be	  added	  back	  into	  the	  plan,	  explicitly	  stated	  to	  not	  be	  lost	  in	  the	  conversation.	  	  
Please	  consider	  (1)	  if	  they	  need	  to	  be	  included	  as	  action	  steps	  or	  included	  in	  notes,	  and	  (2)	  if	  included,	  under	  
which	  objective?	  
• Analyze	  data	  around	  perceptions	  of	  African-‐American	  students	  –	  particularly	  males,	  and	  how	  good	  

grades	  may	  impact	  the	  social	  status	  of	  and/or	  efficacy	  of	  students	  	  
• Be	  intentional	  with	  “extra”	  offerings	  and	  programming	  –	  such	  as	  Book	  Fairs	  and	  PTO/family	  events,	  to	  

ensure	  that	  minority	  populations	  are	  reflected	  in	  a	  prominent/positive	  manner	  
• Offer	  summer	  workshops	  for	  students	  of	  color	  
• Conduct	  disaggregated	  program	  analysis	  to	  better	  understand	  curricular	  gaps/needs	  to	  ensure	  

achievement	  for	  all	  subgroups	  	  
• Regularly	  analyze	  enrollment	  in	  services/classes	  (i.e.	  gifted,	  AP	  classes,	  interventions),	  making	  necessary	  

adjustments	  to	  ensure	  equitable	  supports	  and	  opportunities	  for	  students	  and	  their	  teachers	  
• Be	  intentionally	  inclusive	  in	  efforts	  to	  educate	  all	  students,	  forming	  partnerships	  with	  families,	  

organizations,	  and	  the	  business	  community	  
• Offer	  a	  full	  day	  of	  diversity	  training	  before	  school	  starts	  (or	  required	  to	  attend	  a	  specific	  program	  

provided	  by	  an	  outside	  organization	  such	  as	  Focus	  St.	  Louis,	  NCCJ,	  ADL,	  DAP)	  
• Monitor	  the	  cultural	  makeup	  of	  classes	  and	  programs	  (i.e.	  gifted,	  AP,	  special	  education)	  to	  identify	  and	  

address	  areas	  of	  potential	  growth	  
• Make	  a	  concentrated	  effort	  to	  include	  diverse	  viewpoints	  in	  all	  curriculum	  (i.e.	  WWI	  from	  the	  standpoint	  

of	  African-‐Americans	  and	  whites)	  
• Support	  teachers	  in	  accessing	  diverse	  texts;	  diversify	  books	  in	  school	  and	  class	  libraries;	  consider	  how	  to	  

best	  reach	  students	  of	  preschool	  age	  
• Develop	  and	  use	  a	  “diversity	  checklist”	  for	  use	  in	  reviewing	  educational	  texts/products	  before	  purchase	  
	  
	  
Quote	  from	  parent	  at	  meeting:	  “When	  it	  comes	  to	  changing	  mindsets	  about	  race	  and	  achievement,	  we	  can	  push	  
it	  through	  the	  parents	  or	  we	  can	  pull	  it	  through	  the	  kids.”	  



	   53 

	  

	  



	   54 

	  

	  



	   55 

	  

	  



	   56 

	  




